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I. Context and Nature of the Visit 
 
Institutional Overview 
 Enrollment (Headcount): 36,888 Undergraduate; 12,872 Graduate 
 Control: Public 
 Affiliation: State 
 Institution Type: Doctoral/Research-Extensive 
 Accreditation Status: Member since 1921 
 Last Reaffirmed: November 19, 2003 
 
Scope of institution at the time of the evaluation 

Degrees Offered: Certificate/Diploma, Bachelors, Masters, First Professional Degree, 
Doctoral 

Branch Campuses: none 
Additional Locations: Atlantic Cape Community College, Atlantic City, NJ; Atlantic 

Cape Community College, Mays Landing, NJ*; CCM/Headquarters Plaza, 
Morristown, NJ*; Central University of Finance and Economics, 39 South College 
Road, China; Dalian University of Technology, International Conference Center, 
Dalian, China; Educational Testing Service, Princeton, NJ; Harborside Financial 
Center, Jersey City, NJ; Merrill Lynch Executive Education Center, Plainsboro, 
NJ; National Library of Singapore, 100 Victoria Street, Singapore; Newark City 
Hall, Newark, NJ*; PHH Training Center, Mount Laurel, NJ; Plaza Business 
Centre, Shanghai, China; Plaza Conference Centre, Beijing, China; Rider 
University, Lawrenceville, NJ; Western Monmouth Higher Education Center, 
Freehold, NJ*. 

Distance Learning: Yes 
 

 
II. Affirmation of Continued Compliance with Eligibility Requirements 

 
 Based on a review of the self-study, interviews, the certification statement supplied by 
the institution and/or other institutional documents, the team affirms that the institution continues 
to meet eligibility requirements in Characteristics of Excellence in Higher Education. 

 
 

III. Compliance with Federal Requirements; Issues Relative to State Regulatory or  
Other Accrediting Agency Requirements 

 
 Based on a review of the self-study, certification by the institution and other institutional 
documents, and interviews, the team affirms that the institution’s Title IV cohort default rate is 
within federal limits or that the institution has an acceptable plan in place to address federal 
compliance issues. 

                                                 
* Sites marked with an * were visited during the evaluation visit 
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IV. Evaluation Overview 
 
 Rutgers University is an historic and venerable institution of higher learning that has long 
served the needs of the state of New Jersey.  Chartered in 1766, Rutgers has a unique history as a 
colonial college, a land-grant institution, and a state university.  In recent years, the University 
has engaged in a series of projects aimed at transforming its campuses and strengthening the 
connection between Rutgers and its host communities. 
 For its 2008 reaccreditation, Rutgers conducted a selected topics self-study focusing on 
undergraduate education through the review of six selected topics:  
 

1) undergraduate admissions and student support services; 
2) undergraduate educational offerings, general education, and related educational activities; 
3) using research/graduate context to enhance undergraduate education; 
4) assessment of undergraduate student learning; 
5) education and research in an urban setting, and 
6) selective self-study of specific aspects of governance. 

 
The self-study process gave the University the opportunity to assess progress made to date on 
these projects and to gauge the attitudes of its various constituents toward these changes.  The 
Team’s visit, along with careful consideration of the self-study report, made clear to the 
Evaluation Team that the institution’s efforts over the last several years have resulted in 
significant progress toward its goal of integrating the undergraduate programs.  The Team was 
impressed by the overall quality of Rutgers and the candor of the self-study process.  Of 
particular note, Rutgers has focused on priorities in the face of substantial budgetary challenges.  
Team members expressed concern that the state government may not realize the importance of 
having a world-class university and how further budget cuts present a real danger to the 
University. 
 In the hopes of encouraging further progress, the Team has made several suggestions that 
we believe may help the University leadership as they continue their efforts.  The Team has not 
identified any requirements to meet Commission standards or any recommendations for actions 
to continue to meet standards.  The suggestions detailed herein, can be summarized as follows: 
 

• raise money for financial aid; 
• invest in functions that help improve student retention and graduation efforts; 
• invest in facilities and technology to support the new vision for the student experience; 
• pay attention to mental health services and making students aware of these services; 
• support “less self-directed students;” 
• continue to encourage faculty to include learning goals in syllabi and develop plans to 

assess student learning outcomes relative to program goals; 
• promote and expand undergraduate research opportunities at all campuses; 
• continue working on general education assessment and tracking unit progress; and 
• consider assessing learning communities with tools such as the National Survey of 

Student Engagement. 
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V. Compliance with Accreditation Standards 
 

Rutgers Section I: Undergraduate Enrollment Management and Education Progress 
 
A. Standards Addressed Substantively within the Selected Topics 
 
Standard 11: Educational Offerings 
 
 The institution meets this standard, which is specifically addressed in Rutgers Section III: 
Undergraduate Educational Offerings and General Education. 
 
B. Standards Addressed Partially within the Selected Topics 
 
Standard 8: Student Admission and Retention (with regards to Undergraduate Education) 
 
 Over the past decade significant achievements in recruitment and admissions have been 
realized, including: 
 

• a record number of first-year applicants for fall 2006 – an increase of 36% since 1996; 
• increase in highly-competitive students enrolling with University-wide merit scholarships 

– at 20% of the enrolling class of 2006; 
• the reorganization of the arts and sciences colleges, which has simplified recruitment at 

New Brunswick; 
• through the state-supported Educational Opportunity Fund (EOF), access to higher 

education and support for highly-motivated students who exhibit the potential for success 
but who come from economically and educationally disadvantaged families and 
communities, is made available; 

• the Office of Diversity and Academic Success in the Sciences (ODASIS) strives to 
increase the number of underrepresented minorities to major in the sciences; and 

• technological improvements have made effective communication between the University 
and prospective and transfer students and registration procedures possible, in addition to 
building improved partnerships with high school counselors. 

 
A number of programs and support services to reduce attrition and improve graduation rates are 
in place.  Among the services are: learning centers and student loan education programs; 
academic services for athletes; basic skills programs in mathematics and writing; and the 
Gateway Program in selected disciplines. 
 The admissions process and retention efforts have their share of challenges, including: 
insufficient financial support; explaining the specific strengths and characteristics of the Newark, 
Camden, and New Brunswick campuses in the context of a single Rutgers brand, necessitated by 
the merger of the four New Brunswick liberal arts colleges into a School of Arts and Sciences; 
and the extensive out-migration of more than 20,000 students per year and its impact on yield 
rates. 

In pursuit of its mission of instruction, research, and service, Rutgers strives to expand 
educational opportunity by providing access to a diverse and qualified student body.  The Office 
of Enrollment Management, created in 2006, is responsible for student recruitment, admissions, 
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financial aid, and retention.  Among the charges to the office are: enhancing the recruitment, 
enrollment, and retention of highly diverse and competitive student body; developing a clear, 
cohesive undergraduate enrollment management plan for the campuses; communicating the 
characteristic of each campus; and securing external funding for student need-based and merit 
financial aid.  One of the positive outcomes of the Transforming Undergraduate Education 
(TUE) initiative has been the simplification of the outreach and recruitment message to 
prospective students as the need by admissions staff to explain the differences between 
admissions and graduation requirements of four liberal arts colleges with a shared faculty in New 
Brunswick. 
 Regarding retention and graduation, “To pursue excellence by attracting the best students 
and faculty; to provide quality educational experience; and to ensure high quality educational 
outcomes” is one of the Dashboard Indicators.  This indicator can be looked at, partly, in terms 
of admissions, retention, and graduation rates, University wide as well as by individual campus, 
in comparison with data for Public AAU and AAU Aspirant averages for the academic periods 
fall 2001 to fall 2006.  The following observations emerge for the University-wide data: 
 

• Rutgers registered a higher number of first-year admits than Public AAU and Aspirant 
averages, but resulted in approximately the same number of students enrolled (yield); 

• the  undergraduate one-year retention rate ranged between 87% and 89% for Rutgers and 
Public AAU’s, but lower than AAU Aspirants; and 

• a similar trend is exhibited in six-year graduation rates – in the 70% range for Rutgers 
and Public AAU’s, lower by some 10% in comparison to AAU Aspirants. 

 
Observations for the individual campuses show variations, including: 
 

• the one-year retention rate at Camden is similar to its peers’ average of 80% or less, and 
six-year graduation rates range between 50% and 60% – significantly lower than the 
University-wide average. 

• the one-year retention rate at Newark, which is in the 80% range, is higher than its peers, 
and the six-year graduation rate, while higher than its peers, is less than 60%. 

• New Brunswick has an identical one-year retention rate with Public AAU’s at about 90% 
and the six-year graduation rates of 70% are similar to its peers. 

 
In order to be competitive and compare favorably with its peer and aspirant institutions, Rutgers 
needs to show improvements in its retention and graduation rates. The need for investment of 
resources in functions which enhance these outcomes is evident. 
 The Team feels that Rutgers is to be commended for: creating the new position of Vice 
President for Enrollment Management and its expanded mission to include the enhancement of 
the institution’s image nationally and internationally; reorganizing the New Brunswick campus 
and the resulting impact on recruitment and outreach; and enhancing technologies to augment the 
recruitment and outreach efforts of the University with input from internal and external sources. 
 
Suggestion 
 
 The Team suggests that the University strive to secure additional financial resources for 
student aid and to invest in functions that help improve student retention and graduation rates. 
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Rutgers Section II: Curricular, Cocurricular, and Extracurricular Services 
 
A. Standards Addressed Substantively within the Selected Topics 
 
Standard 13: Related Educational Activities (Basic Skills Section) 
 
 Rutgers has a strong program of support for students needing assistance in basic skills, 
both in writing and in mathematics.  In the spring prior to their freshman year, New Brunswick 
and Camden students take placement tests developed by Rutgers.  (The Newark campus uses a 
computerized test developed by the College Board.)  The content of the English tests are related 
to freshman courses.  Placement is made both in writing and in math based on these tests. 
Assessment has found the placement tests to be a good indicator of skills and performance in 
these two subjects.  
 There is an assessment of every writing student twice a semester as well as at the end of 
the semester; grades in other courses are also tracked to see how they are doing.  The Writing 
Center and English Department have outreach programs in other departments.  Courses have 
been developed in writing for the professions (e.g., environmental science).  The transition 
through the writing curriculum, from basic courses to upper level or professional courses was 
very impressive.  Rutgers-Newark has a graduation requirement for two writing intensive 
courses, including one in the major.  All three campuses provide continuing support services. 
 At New Brunswick, math placements and test results are assessed every year or two to 
examine the reliability of the placement tests.  A high correlation has been found between the 
test and final grades.  The passing algorithm is constantly being changed.  Long-term follow-up 
studies are done.  Faculty are surveyed every second year.  
 Assessment information is shared with first year deans and advisors.  Advisors know to 
steer students away from courses in which they may have problems.  It is evident that there is a 
commitment to reviewing the effectiveness of these programs and that it is being done. 
 
B. Standards Addressed Partially within the Selected Topics 
 
Standard 9: Student Support Services (with regards to Undergraduate Education) 
 
 Within the context of an extraordinarily complex institution and one of the most diverse 
student bodies in the country, Rutgers provides an exceptional depth and breadth of student 
services.  These services appear to be extraordinarily well calibrated to unique needs of students 
on distinct campuses, in diverse disciplines, and in a range of residential settings – including 
service to off-campus students.  The evolving partnership between traditional student services 
and academic support services holds particular promise, rooted to the reorganization of student 
affairs and the structural reorientation of the School of Arts and Sciences in New Brunswick.  
While resource constraints are a non-trivial issue for Rutgers in several domains, the evident 
commitment of the staff, the active engagement of the students, and the clear vision for the future 
ensure a supportive and laudable student community and experience. 
 The staff throughout the student services realm appear to be not only well calibrated to 
the task(s) at hand, but exceptionally committed to Rutgers, specifically.  There is a sense of the 
place, and of pride in the history, accomplishments and trajectory of the University that is 
remarkable.  There is a sense of service-specific focus and a generalist orientation that yields the 
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conclusion that students are not just well served, but nurtured more generally throughout their 
experience.  It is important to note that the size and resource constraints of the institution are 
such that students are best served when they are active partners in the educational process, 
availing themselves of the many services and individuals available to them.  This is no 
indictment, as a certain level of self-sufficiency hosts its own developmental merits. 
 Within this context, the student services team – including the residential college 
personnel, academic advisors and support services, and faculty – make special efforts to identify 
and engage populations and individuals with particular support needs.  The EOF program, a wide 
variety of basic skill needs assessment and developmental initiatives, and early identification and 
intervention protocols are emblematic of this commitment, while understating the broader 
commitment that pervades the residential college model and the effort to care for individual 
students in a manner consistent with the unique needs of each. 
 Student advisement procedures and processes offer perhaps the greatest insight into the 
evolving Rutgers model, while interactions between the academic and student services teams that 
frame the context of the Rutgers student experience underpin the enlightened nature of that 
model.  Indeed, it is difficult to use the standard student services and academic services 
nomenclature in reference to any single member of team, such is their shared endeavor.  In the 
residential colleges, all of the critical players seem extraordinarily in tune with the spectrum of 
student academic and personal needs, clearly respecting the distinct expertise of one another in 
supporting individual students.  Facing the prospect that such a shared model might risk 
confusion for students, they have taken seriously the mandate to allow for students any number 
of opportunities to access the supports available.  The consolidation of the academic model 
within the School of Arts and Sciences in New Brunswick, while maintaining the residential 
college identities, appears to be both thoughtful and sustainable.  Students, even those who 
hosted initial resistance to recent changes in this regard, have experienced the changes as 
positive, with some upper class even noting a measure of envy for the more integrated and 
nurturing environment they both witness and, indeed, are critical contributors to, for younger 
students.  Support services for athletes are provided consistent with NCAA standards, as recently 
reviewed. 
 Student empowerment within the University appears quite strong, with students enjoying 
access to decision making processes at various levels throughout the organization.  As well, 
protocols for addressing individual student concerns are in place both through acceptable policies 
and related procedures and through the recent advent of the Student Ombudsperson, reporting 
directly to the Executive Vice President.  Students were quick to identify the student services, 
academic advising and support, residential colleges and academic units as areas where they felt 
particularly engaged and influential.  There were concerns raised about openness of decision 
making in some respects, though even those issues were raised in the context of great affection 
for the institution and a deep commitment to the institutional tradition of academic excellence 
and active student engagement. 
 Policies relating to student records and release of information are in place, consistent with 
relevant national standards.  There is some concern that the underdeveloped information 
technology infrastructure of the University poses a particular burden in administrative practices 
generally and may, tangentially, pose some risk with respect to data integrity.   
 The significant progress achieved in this domain over the past several years is consistent 
with institutional vision articulated in the TUE initiative.  Prior to the launch of TUE, Rutgers 
had the foresight to hire one of the leading practitioners in the field of student services, with an 
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eye toward broad and sustained enhancements to the undergraduate student experience.  
Consistent with the institutional focus on undergraduate education, the entire student experience 
has seen exceptional effort in the area of planning, with a particular focus on retaining the 
benefits of the residential college model, the integration and shared vision of functional service 
units in disparate locations, and the primacy of the academic mission throughout.  It appears to 
be taking root through a masterful handling of a most complex transition, with the peril endemic 
to change overcome by enviable collegiality and a shared vision for the most productive and 
sustainable student experience possible. 
 The students of Rutgers deserve their own due credit for the emerging transformation of 
the undergraduate experience.  While any characterization of such a large and diverse group is 
difficult, it seems clear that an enviable share of Rutgers students has great pride in their 
institution, hold high expectations for it, and possess a deserved belief that they play a vital role 
in the institution's current and anticipated successes.  Students thoughtfully expressed the 
importance and vitality of the Rutgers community generally and of the critical importance played 
by the many sub-communities – academic, social, residential, cultural and other – to which each 
student concomitantly belongs.  The sense of obligation to advance a climate of caring for one 
another within the student community was evident, and the support of the extended network of 
student services staff and faculty was seen as essential to this end. 
 
Suggestions 
 
 In the context of the considerable change being undertaken in this realm, and the indices 
of well-considered design and early success in this regard, these suggestions are provided 
primarily to underscore potential risks that may deserve special attention going forward. 
 

1. Investments in infrastructure – notably facilities and technology – will take on special 
relevance in the context of the heightened vision for the student experience.  The "spaces" 
in which the transformed lived experience of students plays out will need to reflect the 
same richness that the articulated vision connotes, both in terms of fundamental quality 
and in the intentional living and working spaces that inform the student experience.  
Investments in technology will allow for an integrated, secure and facilitative 
infrastructure impacting such areas as advising, collaboration, developmental self-
applications, and relevant research and analysis of critical success metrics. 

 
2. Orchestration of a collaborative network for student mental health care and emotional 

well-being will be especially important in the context of the transformative vision for the 
student experience.  The centralization of mission and oversight of core psychological 
services is thoughtfully underway; moreover, the institution should be proud of the 
extended retinue of support mechanisms and the collaboration and commitment of those 
so engaged, including peer support systems.  On this foundation, the institutional mission 
will be advanced through a refined understanding of the increasingly complex emotional 
and mental health needs of students; transparent protocols for informal and formal triage, 
referral and treatments of students; and enhanced clarity for students of the institutional 
commitment to and resources for highest-level personal development and related 
academic success. 
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3. Rutgers offers a wealth of opportunities and support systems for the intellectual, artistic, 

personal and professional development of students befitting their considerable 
capabilities and high aspirations.  That such a large and complex institution relies on a 
fair amount of student initiative to fully extract the richness that is the Rutgers experience 
is understandable, while the early identification, intervention and ongoing support for 
students who are less self-directed is essential.  Consistent with existing resource 
constraints, such mechanisms may include enhanced development of self-identification 
and self-referral mechanisms, increased harvesting of student performance data from 
multiple academic and non-academic sources – including tracking software currently 
under consideration – and continued reliance on the collaboration between faculty, 
academic staff and student affairs staff to allow for scalable intervention protocols. 

 
 

Rutgers Section III: Undergraduate Educational Offerings and General Education 
 
A. Standards Addressed Substantively within the Selected Topics 
 
Standard 11: Educational Offerings 
 
 Rutgers’ educational offerings display academic content, rigor, and coherence 
appropriate to its higher education mission.  The institution identifies student learning goals and 
objectives, including knowledge and skills, for its educational offerings.  The team developed the 
following conclusions relative to this standard. 
 

• The University offers a broad array of undergraduate programs which support its mission 
as a major public research university.   

• The institution has been engaged in developing statements of expected learning outcomes 
for the programs being offered.  All programs have course requirements that address 
knowledge and skills with respect to oral and written communication, quantitative 
reasoning, critical thinking, and technical competencies. 

• Curricular and new educational initiatives have been designed to provide students with 
opportunities to achieve the expected learning outcomes. 

• A structure for the assessment and review of academic programs and courses has been 
developed in order to foster a culture of assessment, continuous improvement, and 
academic excellence.  Program effectiveness and curricula are reviewed through internal 
processes as well as periodic comprehensive external reviews.  These assessment efforts 
are supported through institutional offices and resources. 

• The institution’s dual, joint, and accelerated degree programs have appropriate 
checkpoints and are conducted at levels of sufficient rigor, content, and depth appropriate 
to these programs.  Several such programs involving professional schools are subject to 
their respective accreditation standards.  Certificate programs are approved through the 
University’s Curriculum Committee review process.  New degree programs have been 
launched in response to perceived needs and opportunities. 

• Co-curricular activities include study abroad opportunities, civic involvement, 
independent learning and research, and a variety of other opportunities and activities. 
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• Policies and procedures regarding transfer credit are published and available through the 
web.  Course equivalencies are articulated with the community colleges throughout New 
Jersey.  A web-based data information system (NJ Transfer) has been designed to assist 
prospective transfer and Dual Degree Program students from the New Jersey community 
colleges with their course selections at the community college in order to facilitate 
transfer to Rutgers. 

• There are adequate learning resources, facilities, instructional equipment, and library 
resources to support the educational programs.  Despite the budgetary challenges for 
sustaining electronic databases and journal subscriptions, the libraries are committed to 
assisting in the infusion of information literacy into the core curriculum.  The library 
resources and services are outstanding and the library staff is very dedicated and 
enthusiastic about collaborative opportunities relating to the TUE initiative. 

• Information technology strongly supports the curriculum and educational objectives of 
the institution.  The systems and services continue to be robust, responsive, and flexible 
in meeting the educational mission of the University.  The technology infrastructure has 
had a positive impact on student learning outcomes. 

 
 The educational and curricular changes proposed under the TUE project, is a bold new 
initiative that is to be commended.  This re-imagination of the undergraduate educational 
experience at Rutgers has received broad discourse, has engaged the campus, and appears to be 
enthusiastically embraced by most of the faculty.  The creation of learning communities and 
first-year seminars are especially noteworthy. 
 The median SAT scores for the past six years for regularly-admitted entering freshmen 
are on par with AAU public institutions and exceed the New Jersey and national averages by 
almost 200 points.  The TUE initiative will likely contribute toward sustaining or improving the 
academy quality of new students. 
 
Suggestion 
 
 The Team suggests that the University continue to encourage faculty to include learning 
goals in their syllabi and continue to develop and implement plans to assess student learning 
outcomes relative to program goals. 
 
Standard 12: General Education 
 
 Although New Brunswick is in a transition period with an “interim core curriculum,” the 
University offers a program of general education sufficient in breadth and depth to enhance the 
intellectual growth for undergraduate students.  The University has a program of core curriculum 
to develop skills and abilities related to mathematical and scientific literacy, modes of analysis, 
practices of inquiry, and technology and information literacy.  The University has facilitated 
through the core curriculum a global awareness in students and an accommodation of diverse 
perspective.  The University has built structure and supported processes to further refine learning 
outcome goals and further develop assessment methods for the core curricular efforts to ensure 
the institutions goals are appropriately served.  The University has a program of assessment of 
the core curriculum to ensure oral and written communication proficiencies.  
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 The University is to be commended for the timely and critical analysis of the 
undergraduate entire academic experience to include the important components of general 
education. The intent of the TUE was to enhance student learning by more clearly defining the 
components of the core curriculum and improving connections of faculty and students at the 
premier public research University system of New Jersey.  It is noteworthy that President 
McCormick began the seminal review process through a charge to the members of the Rutgers-
New Brunswick Task Force on Undergraduate Education.  Although the charge to determine the 
meaning and value of an undergraduate education at a research university was administratively 
issued in April 2004, the process was rather quickly embraced by the faculty to have an organic 
or grassroots approach.  As a result of the faculty and staff endorsement of the TUE 
commitment, the evolutionary process is sustainable to further refine the core curriculum and 
articulate and demonstrate assessment of the desired student learning goals.  The high energy 
level for process is remarkable given the time frame of events.  The excitement related to the 
significant change is clearly evident in all conversations the evaluating team has been privileged 
to hear.  Hence, a significant cultural shift in the way the undergraduate education experience at 
Rutgers is fundamentally conceived and operationalized has occurred in a relatively short period 
of time.  Through the mindful, openly shared, and well-documented TUE process, the University 
has been transformed as a whole.  In short, the University is to be commended for underpinning 
the task of TUE relative to the vision and mission of the organization.   
 Since the Camden campus has a unified Arts and Sciences faculty, it was not affected by 
the TUE initiative.  However, in recent years, Camden has revised some general education 
requirements with the goal of fostering more defined student competencies.  In particular, the Ad 
Hoc Committee on the Curriculum revised some general education requirements in Fall 2003.  
The revisions included dropping an interdisciplinary requirement and replacing it with more 
specific requirements, i.e., foreign language, writing, and diversity/global studies requirements.  
 Equally important, changes to the Freshmen Seminar Program have also affected the 
general education curriculum.  Formally approved by the Faculty Senate in Fall 2003, the 
program is designed to facilitate the transition from high school to college with a strong focus on 
developing good study skills and work habits.  The three credit courses usually enroll 
approximately 20 students per class, and focus on contemporary topics.  Analytical discussions 
and frequent writing assignments are encouraged.  
 In order to stress the point that the first-year educational experiences of students are 
critical, the program is continuously monitored.  Recent modifications to the program include the 
following.  The name has been changed to the First-Year Experience Program, and faculty from 
a broad range of disciplines are now included, i.e., Biology, English, Philosophy, Political 
Science, Psychology, and Religion.  Most important, the program facilitates early interaction 
between freshmen and senior faculty.  
 
Suggestion 
 
 The Team suggests that the University continue with the evolutionary and creative 
process to develop the core curriculum, and continue to periodically assess the changes and 
process to further inform and direct the processes and structure. 
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Rutgers Section IV: Related Educational Activities 
 
A. Standards Addressed Substantively within the Selected Topics 
 
Standard 13: Related Educational Activities 
 
Certificate Programs 
 
 The generalist evaluators stated in their report that it was not obvious where program 
review occurred for post-baccalaureate certificates and suggested that the site visit team take a 
closer look at these offerings as they relate to Standard 13.  The self-study discussion of 
certificate programs indicates that such programs are part of, and complement, student’s degree 
programs, and conversations confirmed that there are no stand-alone post-baccalaureate 
programs.  Certificate programs may be taken within one’s own major or in another major.  
Certificate programs are developed by and require the approval of unit-level faculty.  
Administrators expressed the view that students could benefit from a clearer view of what 
certificate programs were offered.  We support the self-study’s recommendation to expand the 
portfolio of certificate programs and to publicize their existence. 
 
Experiential Learning 
 
 The University does not usually award credit for prior learning or the assessment of life 
experience.  In 2006, only 81 credits were awarded by its academic units, down from 307 credits 
10 years before.  Students can seek experiential learning credit for activities before enrollment 
through the Thomas Edison State College.  Even here, the total credits awarded in 2006 is very 
small, only 45, down from a high of 223 in 1997. 
 The School of Engineering at New Brunswick has had a six-month off-campus capstone 
experience in cooperation with Rutgers Career Services.  Career Services has now established a 
similar program for arts and science students, a venture which was approved by the faculty. 
Students have to find a job, which is then reviewed by Career Services to determine that it is pre-
professional in nature (although not necessarily related to the student’s major).  A one-month, 
credit, pass/fail course is associated with the job and provides the academic component. 
 
Noncredit Offerings 
 
 Rutgers offers an expansive program of noncredit continuous education.  The Division of 
Continuous Education and Outreach (DCEO) coordinates the efforts of over 30 administrative 
units, which together had approximately 95,000 enrollments in 2006.  This includes the Osher 
Lifelong Learning Institute, which provides noncredit courses for New Jersey residents over the 
age of 50.  In addition to DCEO, the Rutgers New Jersey Agricultural Experiment Station, which 
is part of the institution’s land grant mission, offers more than 400 noncredit programs per year 
with over 19,000 registrants annually.  Of interest, in July 2007, NJAES started a new service 
providing Spanish-language outreach programs on the web.  These programs clearly fit within 
Rutgers’ mission to serve the educational needs of the citizens of New Jersey.  
 Most of the noncredit courses or certificates are professional-oriented, providing training 
for entry into a profession or skill-level improvement.  These courses are developed by the 
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professional academic units.  The examples provided in the self-study demonstrate appropriate 
academic oversight and periodic assessment.  The Osher Institute now has four sites around the 
State with an enrollment of approximately 1,000.  Courses are taught by active and retired 
Rutgers faculty.  Given the graying of the population, there should be significant opportunities 
for the expansion of the Institute’s offerings. 
 For over 50 years, NJAES has offered a professional certification course that is a pre-
requisite for licensure as an environmental health specialist.  Related to undergraduate education, 
this course is now available to undergraduate third-year public health majors.  Other noncredit 
courses in irrigation technology and golf course design are available to plant science majors.   
 
Distance or Distributed Learning 
 
 Distance education is administratively organized on a modified decentralized model. The 
DCEO provides general policy oversight and the resources, business and technical support, for 
distance programs, while the individual units are responsible for the academic content of the 
courses and programs.  There are graduate degree programs in accounting, library and 
information sciences, and nursing offered totally online. Their curricula are under the jurisdiction 
of the schools which offer those programs on-campus. DCEO provides the course management 
system and technology support (including a 24/7 help desk for students and faculty), and trains 
faculty to be able to teach online.  Course titles, description, and content are the same for the 
online as for the on-campus programs.  The programs offer on-campus orientation sessions. 
 Great care seems to be taken to assure that potential online students are prepared to learn 
in this mode (and which faculty can use also).  There are two self-assessment tools on the web 
which students must take: one addresses whether online learning is right for the student and the 
other is a technology check as to whether they have the necessary hardware and software.  If the 
latter is lacking, links are provided to the appropriate software.  Further assessment and dealing 
with issues is done during pre-program orientation.  There is a mandatory assessment of online 
courses, which is done by the academic unit in the same way as it does for on-campus courses. 
 In addition to the degree programs, DCEO offers the same support for approximately 
2,000 courses per semester, which are offered online. 
 
Example of Western Monmouth (Brookdale) 
 
 Following the recommendation of the New Jersey Commission on Higher Education in 
1998, which called for partnerships between four-year and two-year institutions as a means of 
addressing underserved areas of the state and increasing numbers of high school graduates who 
would seek a college education, the University has developed upper-division, baccalaureate 
degree-completion undergraduate programs at a number of off-campus sites.  One such site, 
located on the Freehold Campus of Brookdale Community College, is a partnership which makes 
it possible for students to complete the associate degree at Brookdale and continue to complete a 
Rutgers bachelors’ degree. 
 Currently five undergraduate degree completion programs are available at Brookdale:  
B.A. in Liberal Studies (1999), B.S. in Nursing – R.N. Bridge Program (1999), B.A. in Labor 
Studies and Employment Relations (2000), B.A. in Criminal Justice (2004), and B.A. in 
Psychology (2007).  The University is exploring the possibility of introducing additional 
undergraduate and graduate programs at Brookdale. 
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 Faculties at each school at Rutgers determine the programs to be offered and the DCEO 
provides oversight, communications, standards, and coordination. The process and procedures 
used to select faculty, review syllabi, and evaluate courses are the same as those used for on-
campus programs. The composition of faculty in terms of full-time, part-time, tenured and 
tenure-track at Brookdale is not different from those employed by on-campus programs. 
 Facilities and student support services at Brookdale are adequate for the programs offered 
currently. A sufficient number of faculty and administrative staff exist for the proper delivery of 
programs offered. However, if the additional undergraduate and graduate programs that are 
currently being explored are to be offered, enhancement in facilities and student services, faculty, 
administrative staff and office space will become a necessity. 
 The Team feels that Rutgers is to be commended for its effort to fulfill its responsibility 
to meet the educational needs of residents of New Jersey, who for reasons of geography, family, 
and economics are unable to complete a traditional on-campus full-time degree, and for limiting 
class size for off-campus courses for the purpose of maintaining quality educational experiences.   
 
Suggestion 
 
 Experiential learning opportunities, as recommended by the institutional self-study, 
should be expanded for arts and science, as well as professional students, at all three campuses. 
There may also be opportunities to make other noncredit courses or certificates available to 
undergraduate majors, perhaps in arrangements similar to the credit certificates.  The Team 
suggests, however, that the University ensure the necessary resources have been committed prior 
to expanding program offerings. 
 
 
Rutgers Section V: Using the Research and Graduate Context to Enhance Undergraduate 

Education 
 
A. Standards Addressed Substantively within the Selected Topics 
 
Standard 11: Educational Offerings 
 
 Scholarly work and research by faculty is a distinguishing characteristic of a major 
research university such as Rutgers.  A positive engagement with a faculty research mentor can 
be a transformative experience for an undergraduate student.  The institutional commitment to 
enhance the undergraduate educational experience by imparting to students a sense of inquiry 
and intellectual exploration as well as an opportunity to engage with faculty in a research 
experience is to be applauded.  These opportunities are likely to strongly resonate with both 
prospective and continuing students.  The Aresty Research Center for Undergraduate Research is 
a tremendous asset for generating student interest in research, facilitating engagement with 
faculty mentors, and promoting meaningful research experiences. 
 
Suggestion 
 
 The Team suggests that the University continue to promote and expand undergraduate 
research opportunities on all campuses.  
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B. Standards Addressed Partially within the Selected Topics 
 
Standard 13: Related Educational Activities 
 
 The institution meets this standard, which is most fully addressed in Rutgers Section IV: 
Related Educational Activities. 
 
C. Standards Reviewed via Documentation (Not within the Selected Topics) 
 
Aspects of Standard 1: Mission and Goals 
 
 According to the Guide to the Self-Study Educational Change at Rutgers, this “standard 
is treated within the context of the topic, but is not intended to address the standard formally.” 
 
 

Rutgers Section VI: Assessment of Student Learning 
 
A. Standards Addressed Substantively within the Selected Topics 
 
Standard 14: Assessment of Student Learning 
 
Student Admissions and Retention 
 
 In section I of the self-study, several issues pertaining to admissions and retention issues 
were examined.  It is clear that admissions and retention, and the issues pertaining to them, are 
addressed by a number of assessments, including the Noel-Levitz Expectations Survey, a guest 
survey, retention and graduation rates, and other information that are clearly use to assess the 
institution.  The self-study also describes numerous other measures, such as a study by Carnegie 
Communications, and use of the ACES.  The use of dashboard indicators from the Office of 
Institutional Research and Academic Planning confirm that the institution takes the measurement 
of the data they use for institutional evaluation seriously.  From conversations with admissions 
and student affairs staff and administration, it is clear that they are devoted to using assessment 
information for the enhancement of the student experience, and to improving programs and 
services when challenges and opportunities are discovered through such assessments. 
 
Student Support Services  
 
 The self-study describes thoughtful and well-developed programs that engage students in 
active learning, provide housing and residence life, support students through student centers and 
programs, and engage students in recreational opportunities and intercollegiate athletics, 
advising, tutoring, career services, libraries, health services, psychological services, basic skills 
support services, developmental courses, support services, etc.  It is clear that the institution 
takes assessment of these areas quite seriously; for example, in a description of housing and 
residence life, the self-study contains a number of laudable examples of how EBI, focus group, 
and other kinds of assessments are used to enhance programs and student services.  In 
conversations with student affairs officials, as well as other officials, it is clear that survey and 
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other data are used on a regular basis, are used to enhance the programs, and that data are used in 
ways that enable conversations to occur that facilitate such enhancements.  In addition, the 
Rutgers University Libraries’ use of LibQual+ ® further confirms that the University uses 
assessment for the improvement of services to students and faculty.  In a review of the libraries’ 
assessment program of action, for example, it is clear that assessment leads to enhancements in 
services. 
 With regard to basic skills courses in writing and developmental courses, the self-study 
states that it has developed learning goals, “that include development of their ability to engage in 
logical thinking and complex critical analysis and to express complex ideas through written and 
oral communication.”  For both basic skills courses in writing, and for developmental courses, 
programmatic assessment is achieved through the calculation of passage rates.  There is evidence 
that these data are used thoughtfully to ascertain how the program is serving students taking 
basic skills courses as a method of programmatic (although not direct student learning) 
assessment.  
  
Educational Offerings 
 
 Rutgers has overseen a significant restructuring of its collegiate structure in New 
Brunswick, and has therefore engaged anew in the specification of its expectations with regard to 
assessment.  As a result, there are some programs without fully functioning assessment programs 
that provide clear and convincing evidence of student learning aligned with specific learning 
objectives (although there are several that do), but there is clear evidence that University leaders 
and faculty have engaged in extensive and thoughtful conversations about creating institutional 
expectations that each department design assessment plans, and begin implementing them.  A 
careful analysis of these assessment programs indicates that several professional programs such 
as the doctoral program in pharmacy, have well-developed assessment plans that have produced 
evidence of the quality of student learning, and clear indications that this evidence has led to 
concrete actions to enhance student learning.  It is clear through an examination of these plans, as 
well as in conversations with faculty, that faculty have already begun collecting information, that 
the University supplies ample support for the implementation of the plans, and that several 
departments have already enacted these plans.  The University is to be commended for the 
alacrity with which it has achieved the goal of requiring departments to submit such plans. 
 In meeting with the deans of several of the professional schools and the School of Arts 
and Sciences, there was a clear commitment toward the assessment of student learning.  When 
asked about the assessment process, it was also clear that the deans and University officials have 
a clear vision of the objectives they wish their students to achieve, or at a minimum, are working 
thoughtfully and thoroughly toward this end. Several colleges have assessment and curriculum 
committees that appear devoted to the principle of using assessment information to further 
enhance student learning.  In fact, especially with regard to the professional schools, many of 
these assessment plans might be used as models for other programs of study, and it is clear from 
conversations with University officials that there are many opportunities for several departments 
with well-developed and functional assessment programs (those that have defined objectives, 
directly assess student learning, involve faculty use of such information, and which affect 
program curriculum and student learning) to share their practices with other programs beginning 
to engage in the process of developing their own assessment systems. 
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 As mentioned above, the University has in recent years engaged in a major restructuring 
of its departments and programs, and has endeavored to move along a considered, carefully-
calculated path of, first, defining student learning objectives that are measurable; second, 
sparking conversations about what assessments are appropriate and meaningful; and, third,  
assuring that these assessments are used by faculty, staff, and administration, to enhance 
curriculum, instruction, and other things important to the University.  Especially laudable is the 
establishment of a University-wide system of support, in the form of assessment councils, to 
review assessment plans and to offer feedback and support to programs.  The sense of academic 
affairs leaders is that they are responsible for first ensuring that there is a clear University-wide 
expectation that departments and programs are to submit assessment plans, and second, that they 
need to provide enough leeway to assess student learning in ways that are meaningful.  Also 
laudable is the University’s approach to the strategic planning of assessment – that through their 
“all funds budgeting process,” departments’ assessment plans are looped into a wider academic 
affairs strategic planning model.  A review of assessment plans found in the exhibit center binder 
“Rutgers University Assessment Plans” evidence for the most part well-organized, student-
learning focused student learning assessment plans.  Examples of schools or departments with 
such excellent assessment plans include the public administration and biology programs at 
Camden, and the Ernest Mario School of Pharmacy. 
 However, a review of assessment plans and conversations with faculty have also 
indicated that several faculty may not understand that the assessment of student learning goes 
beyond the use of survey data (although these data might be used to assess changes in 
perceptions and beliefs, for example), transcript analysis, passage rates, and grades.  In future 
years, it will be interesting to note the progress departments are making with regard to assessing 
well-defined student learning objectives, using useful, meaningful, and direct assessment 
information, monitoring how this information is to be used in the enhancement of student 
learning, in the improvement and/or evolution of curriculum to meet changing needs, and in the 
use of different teaching strategies by faculty.  It will be important in future years for the 
institution to demonstrate progress in each of these areas, but given the structure of assessment 
support and oversight, the clear commitment of key faculty members, as well as the commitment 
of administrators to the process, there are no concerns with the institution’s ability to make such 
progress. The self-study suggests that progress will be made. 
 
General Education 
 
 It cannot be emphasized enough that Rutgers has engaged in a thoughtful, collaborative, 
and courageous effort to restructure not only its collegiate structure, but its general education 
curriculum as well.  The accreditation team has arrived on campus in the midst of a time of 
transition for the University, but it is obvious that University officials and the faculty should be 
rightfully congratulated for what must have, at times, been an arduous, but transformative task.  
 The Transforming Undergraduate Education initiative has brought with it many new 
ways of thinking.  As the self-study states, it “calls for yet more – for an integrated living and 
learning experience, created or improved and overseen by all New Brunswick faculty, members 
of the School of Arts and Sciences as well as faculty in the professional schools and other units.”  
Conversations with administration and faculty have evidenced that faculty are discussing the 
development of specific and measurable student learning goals.  The approach, as described by 
faculty and administrators we have met with, is to consider carefully what these learning goals 
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(or objectives) are, and then to segue into discussions about what assessments of student learning 
are most meaningful to them.  On its face this is a very good approach – it is better to take time 
to consider what student learning objectives are important to a university before engaging in 
assessment, lest the assessments themselves measure very little of consequence to faculty.  
However, as far as assessment is concerned, time is of the essence.  Because the University is in 
the midst of designing a general education assessment plan, it is uncertain at this point how to 
envision exactly what specific direct assessments of student learning will be included, or how 
this information will be used to enhance curriculum and student learning in general education, as 
should be expected.  Nevertheless, it is still important for Rutgers to move forward with this 
process in due speed, as it has certainly demonstrated in other assessment initiatives it has 
pursued – to define what direct (and indirect) assessments of student learning will be used, how 
this information will be shared and how it will be discussed, and through which mechanisms 
such assessment will affect curriculum and other initiatives in the future.  Given the commitment 
the University leadership has demonstrated, and a supportive culture of assessment that it has 
worked hard to build, it is clear that the University will be able to develop a meaningful and 
useful general education assessment system that could be the envy of other institutions like it. 
 
Camden 
 
 Beginning in academic year 2007-08, Camden developed two institutional mechanisms 
designed to facilitate the assessment of student knowledge, skills, and competencies.  First, the 
Faculty Senate created the Academic Policy Committee.  Its charge is to work with individual 
departments to develop a framework (plan) for the assessment of general education, and a means 
of evaluating and modifying requirements.  The plan will include learning goals, student learning 
outcomes, and methods to assess them.   

Second, the Dean of the Camden College of Arts and Sciences appointed an Ad Hoc 
Advisory Committee for Student Learning Assessment (AHCSL).  This group includes 
representation from the College of Arts and Sciences, University College-Camden, the Honors 
College, the Graduate School-Camden, the Faculty Senate, the Academic Policy Committee, and 
three additional faculty.  AHCSL has a very broad mandate.  In addition to reviewing the 
assessment plans for general education and departmental curricula, this committee formally 
recommends their approval, modification, or rejection.  The committee will also collaborate with 
the Teaching Matters Program to disseminate information to the faculty about assessment 
strategies and best practices.  While the AHCSL has been charged with a three-year learning 
outcomes review cycle, it is not a permanent body.  The first scheduled formal assessment of 
student learning outcomes begin Academic Year 2008-09 and end 2010-11. 
 To provide the academic community with examples of current practices at Rutgers, an 
institution-wide Assessment Inventory was developed by the University in fall 2006.  This 
Inventory surveyed academic departments throughout the University to document current 
program learning goals and methods used to assess student outcomes.   
 The institution is to be commended for the following accomplishments. 
 

• The institution has exhibited a clear dedication to addressing the fundamental elements of 
assessment of student learning.  

• The institution has created a structure supportive of assessment, from the specification of 
student learning objectives to administrative support for student learning. 
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• Faculty and administrators clearly function within a “culture of assessment.” 
• Administrative support, at the highest levels, is a model for other universities to emulate. 

 
Suggestions 
 
 The Team suggests the following. 
 

• The University should continue working on the assessment program for general 
education – the University should complete its efforts to define student learning 
outcomes, to identify direct and indirect assessments of student learning that inform the 
University community about students’ ability to meet and exceed these objectives, to 
specify how faculty, staff, and administration will discuss and create recommendations 
for improvement of student learning using such assessments, and how to document that 
such recommendations are enacted over time; 

• The University might consider assessing its learning communities using the National 
Survey of Student Engagement (NSSE) and other survey data, as well as other 
assessments it might find meaningful. 

• Continue tracking department and program progress in implementing the assessment 
plans they have submitted, including the use of direct assessment of student learning in 
understanding strengths and weaknesses in student learning and in acting on such 
information to improve any discovered weaknesses. 

 
 

Rutgers Section VII: Education and Research in an Urban Setting: Rutgers – Newark 
 
A. Standards Addressed Substantively within the Selected Topics 
 
Standard 11: Educational Offerings 
 
 The Newark campus has a set of educational offerings that are distinct and different from 
the New Brunswick campus based on its mission and location and these have been clearly 
articulated in the self-study.  This campus has identified the goals and objectives of its students 
and has developed its educational programs accordingly.  The provost, deans, faculty, staff and 
students all appear to agree on these distinct goals and objectives.  The Team met with a wide 
variety of administrators, faculty, staff and students and all affirmed the positive view of the 
campus that had been developed in the self-study.  
 Newark is heavily invested in the community and its academic offerings and related 
educational activities all reflect its distinct mission and goals as well as the community in which 
it is located.  The educational programs by and large, serve, as well as draw upon community 
resources and needs.  Students are very career-oriented whether they are in the liberal arts and 
sciences curriculum, in the criminal justice program, nursing program, the honors program, in 
social work, in the business program or in the teacher education program.  These parts of the 
curriculum, as well as in the research aspects of the offerings, have created a distinct curriculum 
that reflects the community.   The 300-500 internships (paid and unpaid) that epitomize the 
experiential focus of Newark’s offerings, are not seen as related activities or enrichments, but 
rather as integral parts of the academic offerings.  While the distinctive nature of the campus is 
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so eloquently articulated by the provost and deans, and realized in the curricular structure, both 
students and faculty felt that the distinctive nature of the institution in which they take such 
pride, does not receive the appropriate recognition for that distinctiveness.  In that regard, and 
because of the justifiable pride they feel in being part of the Rutgers-Newark community, many 
have adopted measures that differentiate between Rutgers-Newark and Rutgers-New Brunswick. 
 The Rutgers-Newark Executive M.P.A. in Public Administration, offered by the School 
of Public Affairs and Administration at the Newark City Hall for city employees, was visited and 
a meeting held with administrators, faculty, and students.  Current students (the program’s first 
cohort), including several long-time city employees, were enthusiastic about the opportunity the 
program provided them, how it boosted their morale and enabled them to better serve the citizens 
of Newark.  They felt that there were almost immediate benefits they could take from class back 
to their jobs. There were adequate provisions and praise for advising and library services and for 
technology services for any course offered online (at present, only one).  The interactions and 
professional contacts with faculty were seen as very good.  (One student noted that she had been 
invited to make a presentation at her professor’s on-campus regular M.P.A. class, and ended up 
with a dozen interns for city government programs.)  The cohort structure of the program was 
seen as an advantage but students were concerned that future classes were not announced in a 
timely fashion.  The need for transparency in the selection process and a well publicized set of 
standards among city employees was discussed.  The program is consistent with the mission of 
Rutgers-Newark and meets appropriate standards. 
 
Standard 12: General Education 
 
 While the review of the undergraduate general education offerings on the Newark 
campus is not as far advanced as has been done on the New Brunswick campus, it is sufficiently 
well along as to present an appropriate vision of a more coherent general educational set of 
requirements for the Newark undergraduate students.  The final report of the Committee on the 
Future of Undergraduate Education (dated October 29, 2007), proposes to shorten the existing 
requirement of 59 credits (44 credits plus 15 credits in restricted electives) to a maximum of 39 
credits (30-33 core credits plus 6 credits of writing intensive courses) in a 120-credit program.  
According to this document, they are also proposing that all students, with the exception of 
students in the College of Nursing, complete both a major and secondary concentration. The 
latter may be satisfied in a variety of ways.  Writing is emphasized with the requirement for all 
students to take two writing courses, and this requirement is seen as ensuring an appropriate level 
of competency. 
 
Standard 13: Related Educational Activities 
 
 In many ways, many of the related educational activities at the Newark Campus have 
been well integrated into the curriculum.  Prime examples of this are the internships (mentioned 
elsewhere) and the experiential learning experiences such as the requirement for community 
service in many programs and the community based clinical experiences in others.  As a result of 
this integration, very strong oversight and quality control are a constant on going aspect of the 
related educational activities.  The relatively new and growing residential population on the 
campus offers other opportunities for related educational activities that the institution is 
integrating into the students ongoing educational experiences. 
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 All entering students take a placement test in mathematics and writing, but the math 
placement test is different than that used at New Brunswick, as Newark has chosen to rely on a 
computerized test that allows them to see the test results immediately, thus aiding in placement. 
 
B. Standards Addressed Partially within the Selected Topics 
 
Standard 8: Student Admissions and Retention (with regards to Undergraduate Education) 
 
 The institution meets this standard, which is addressed in Rutgers Section I: 
Undergraduate Enrollment Management and Education Progress. 
 
Standard 9: Student Support Services (with regards to Undergraduate Education) 
 
 The institution meets this standard, which is broadly addressed in Rutgers Section II: 
Curricular, Cocurricular, and Extracurricular Activities. 
  
C. Standards Reviewed via Documentation (Not within the Selected Topics) 
 
Aspects of Standard 1: Mission and Goals, and aspects of Standard 10: Faculty. 
 
 According to the Guide to the Self-Study Educational Change at Rutgers, these 
“standard[s] [are] treated within the context of the topic, but [are] not intended to address the 
standard[s] formally.” 
 
 

Rutgers Section VIII: Community Engagement: New Brunswick and Camden 
 
A. Standards Addressed Substantively within the Selected Topics 
 
Standard 11: Educational Offerings 
 
 The institution meets this standard, which is specifically addressed in Rutgers Section III: 
Undergraduate Educational Offerings and General Education. 
 
Standard 13: Related Educational Activities 
 
 Rutgers’ partnership with Atlantic Cape Community College (ACCC) enables the 
University to offer courses and degree completion programs at Mays Landing site.  The Rutgers 
and ACCC partnership initiative allows local residents to obtain their baccalaureate degree while 
staying close to home.  The Camden Campus offers baccalaureate programs in Criminal Justice, 
General Science, Hospitality Management, Liberal Studies, Political Science, and Psychology, as 
well as graduate courses in Education and Business Administration.  The Division of Continuous 
Education provides teaching coordination and strategies along with off-campus high quality 
classroom facilities that include smart classrooms, video conferencing and internet connections 
back to campus.  The Division also provides the necessary faculty development to train the 
faculty in the use of these new teaching strategies. 

- 22 - 



 At present, the outcomes for these academic initiatives are in accordance with the quality 
and standards of excellence that the University pursues. 
 
C. Standards Reviewed via Documentation (Not within the Selected Topics) 
 
Aspects of Standard 1: Mission and Goals 
 
 According to the Guide to the Self-Study Educational Change at Rutgers, this “standard 
is treated within the context of the topic, but is not intended to address the standard formally.” 
 
 

Rutgers Section IX: Intercampus Governance and Devolution 
 
C. Standards Reviewed via Documentation (Not within the Selected Topics) 
 
Aspects of Standard 4: Leadership and Governance 
 
 According to the Guide to the Self-Study Educational Change at Rutgers, this “standard 
is treated within the context of the topic, but is not intended to address the standard formally.” 
 
Standards Reviewed via Documentation (Not within the Selected Topics) 
 
Based on the review of documentation, the team has determined that the institution meets the 
following standards: 
 
 Standard 1: Mission and Goals 
 Standard 2: Planning, Resource Allocation, and Institutional Renewal 
 Standard 3: Institutional Resources 
 Standard 4: Leadership and Governance 
 Standard 5: Admissions 
 Standard 6: Integrity 
 Standard 7: Institutional Assessment 
 Standard 8: Student Admissions and Retention (with regards to Graduate Education) 
 Standard 9: Student Support Services (with regards to Graduate Education) 
 Standard 10: Faculty 
 Standard 11: Educational Offerings (with regards to Graduate Education) 
 
Please see the attached Summary Certification Report for the generalist evaluators’ full report on 
these standards. 
 
VI. Summary Recommendation Requiring Follow-Up Action and Requirements 
 
Not applicable. 
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