


FORWARD 

This guide is an abstract of and introduction to the self-study for the Middle States Commission on 
Higher Education (MSCHE) and the members of the site visit Review Team. It was initially prepared 
to serve all members of the Rutgers community and our public constituencies as a pathway into our 
comprehensive self-study and its associated roadmap and documentation. The guide provides a brief 
explanation for the structure of the self-study, justification for our choice of related topics, and a 
mechanism to enable individuals to navigate the sections and locate components that might be of 
particular interest to them. It also includes a compendium of the salient findings from our intensive 
self-study process and a listing of the key recommendations that emerged from it. 

STRUCTURE OF THE SELF-STUDY 

Rutgers, The State University of New Jersey, has chosen the Selected Topics Option I model for its 
institutional self-study. For this option, we have focused on eight topics that we believe are 
representative of the broad accomplishments, stature, ambitions, and areas of limitation and concern 
in our complex and multifaceted institution. The centerpiece of these selected topics is undergraduate 
education, chosen both because it is our historic and most pervasive mission as a university and, also, 
as detailed below, because for the past four years the improvement of undergraduate education and its 
better integration with the two other principal missions, research and service, has been a primary goal 
on all three of our campuses. In this self-study, we also have addressed one topic carried over from 
the MSCHE Periodic Review Report of 2003, Intercampus Governance and Devolution. 

Following the September 28, 2006, visit of our MSCHE liaison, Dr. Michael Kiphart, the final 
version of our Design for Institutional Self-Study was submitted to MSCHE on November 1, 2006, and 
approved by Dr. Kiphart on November 6, 2006. By focusing on undergraduate education, the self-
study is intended to provide the Rutgers community with a document that offers perspective on the 
educational change occurring on all our campuses since our last full MSCHE reaccreditation. It has 
particular relevance to President McCormick’s inaugural challenge to all three of the university’s 
campuses to reconsider the structure and curriculum of undergraduate education in the context of the 
major research university that Rutgers has become. The self-study’s utility is also intended to last 
beyond the present, a time marked by intense activity intended to transform undergraduate education 
and its organizational structure, to serve as a guide for institutional planning, change, and growth over 
the course of the next 10 years. To help us achieve this latter outcome, several sections of this report 
go beyond discussion of undergraduate education to include the fuller range of teaching, research, and 
service envisioned in our mission.  

Our self-study narrative was developed in draft reports by working groups and in some cases 
subgroups and then thematically unified and further developed by a self-study drafting committee. 
Reports prepared at the request of the Steering Committee by the faculty of Rutgers University 
Libraries and by the Office of Information Technology, among many others, served as additional 
valuable resources for the working groups. 

For reference, the sections and MSCHE accreditation standards addressed are indicated in the 
chart below. 
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Section Name MSCHE Accreditation Standards 

I 
Undergraduate Enrollment Management and 

Educational Progress Standard 8, 11 (transfer element) 

II Curricular, Cocurricular, and Extracurricular Services  
Standard 9 and Basic Skills of 

Standard 13 

III 
Undergraduate Educational Offerings, General 

Education Standards 11, 12 
IV Related Educational Activities Standard 13 

V 
Using the Research and Graduate Context to Enhance 

Undergraduate Education Standards 1*, 11, 13 
VI Assessment of Student Learning Standard 14 

VII 
Education and Research in an Urban Setting: Rutgers–

Newark 
Aspects of Standards 1*, 8, 9, 10*, 

11, 12, 13, 14  

VIII 
Community Engagement: Rutgers–New Brunswick 

and Rutgers–Camden Aspects of Standards 1*, 11, 13 

IX Intercampus Governance/Devolution Aspects of Standard 4* 
 
* This standard is treated within the context of the topic, but is not intended to address the standard formally. Our 
compliance with the standard is fully addressed by documentation in our roadmaps. 
 

In accord with Option I, we have assembled pertinent documents and created roadmaps through 
the documents to demonstrate compliance with the following full MSCHE Standards for 
Accreditation: 

 Standard 1: Mission and Goals  

 Standard 2: Planning, Resource Allocation, and Institutional Renewal 

 Standard 3: Institutional Resources 

 Standard 4: Leadership and Governance 

 Standard 5: Administration 

 Standard 6: Integrity 

 Standard 7: Institutional Assessment 

 Standard 10: Faculty 

Because our self-study focuses on undergraduate education, we provide documentation and 
roadmaps for selected elements pertaining to graduate education for the following standards: 

 Standard 8: Student Admissions and Retention 

 Standard 9: Student Support Services 

 Standard 11: Educational Offerings 

All these materials were made available to two MSCHE generalist reviewers before and during 
their visit to Rutgers on October 29, 2007. The format chosen for the documentation roadmap is 
intended to be as user-friendly as possible for use by the generalist reviewers. Coincidently, it is 
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intended to help the university community understand how the distinct components and functions of 
the university cohere and mutually support the mission of Rutgers in its pursuit of excellence. Many 
offices and individuals from across the university aided the Office of Institutional Research and 
Academic Planning in assembling these documents, which along with their roadmaps were reviewed 
by members of the Steering Committee.  

INTRODUCTION  

The past 10 years have been a period of momentous change at Rutgers, and nowhere is change more 
evident on all our campuses than in the transformation of undergraduate education. The university is 
engaged in a significant reconsideration of undergraduate education—its goals, components, 
outcomes and structure —in the context of our mission as a major public research university. In so 
doing, we wish to find ways to use the pervasive culture of research on our campuses to inform and 
strengthen our undergraduate programs.  

Rutgers has undertaken these reassessments because we believe that by making undergraduate 
education a priority, and by connecting undergraduates as strongly to faculty and their work as we 
connect graduate students to faculty and the research enterprise, we will be an even more robust 
university and serve our students better.  

Change is taking place on all of our campuses. In Camden and Newark, with their unitary arts and 
sciences programs, the reviews and revisions of the structure and curriculum of undergraduate 
education have been significant but relatively straightforward. But in New Brunswick, our largest 
campus, the formerly labyrinthine organization of the undergraduate program made the discussion of 
change controversial and the implementation of change quite complex. Prior to spring 2004, the arts 
and sciences and preprofessional students in New Brunswick, by far the largest contingent of our 
student body, were admitted to, overseen, and graduated from four separate “colleges”—Rutgers, 
Douglass, Livingston, and University. These colleges historically had their own faculties and 
departments. (Thus, there were four history departments, four English departments, and so on.) In 
1981, the faculties were reorganized into a single arts and sciences unit (Faculty of Arts and Sciences) 
but for various reasons, the colleges were retained as the home units for the students. This led to the 
unintended anomalous situation of colleges without a full governing faculty. (There were faculty 
“fellows” assigned to each college, but they were a small self-selected portion of the total faculty and 
had little visibility or authority within the larger university context.) And faculty, organized into their 
own body separate from the colleges, had very little direct responsibility for the academic and 
cocurricular lives of undergraduates. Inconsistencies and incoherencies resulted from this situation. 
For example, with different graduation requirements in each college, few faculty ventured to advise 
students on general education for fear that the advice would place the student in jeopardy of failing to 
complete college requirements—requirements that seemed to exist less to serve educational purposes 
than to suggest differences among the colleges.  

Most students quickly learned to navigate this structure and extract from it what they needed 
educationally, but often with the expenditure of considerable psychic energy. Confusion and 
frustration with the system were common. To be fair, there were certain advantages to the college 
system, including in some a closer sense of community than experienced in the larger university 
environment. And when the students declared majors and entered into the departmental structure, they 
were engaged with dedicated and talented faculty, clearly defined requirements, and exceptional 
learning opportunities. But the college structure made it impossible to define a singular arts and 
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sciences general education program, honors programs with consistent standards and expectations, 
uniform assessment approaches, fully and openly available cocurricular and other educational 
enhancements, among many other features of the best undergraduate programs. That our students 
received an excellent education, effective preparation for further study at the professional level or a 
career, and that they achieved the extraordinary success for which they are noted, was as much due to 
their resilience and persistence as their energy and talent. 

In this context, in 2004, President McCormick charged a Task Force with determining how 
Rutgers could offer its undergraduate students the best educational opportunities we could provide 
and how we could tie the leaning experience to our fundamental mission as the state’s public, 
comprehensive research university. Accomplishment of this goal required an intense and completely 
unrestricted evaluation of our collegiate structure. 

The 2005 Task Force report, Transforming Undergraduate Education, confronted the problems head-
on and proposed profound structural and curricular changes. The report critically assessed the 
organization of undergraduate education, the curriculum, the admissions and recruitment process, the 
student experience, and campus planning and facilities. In each area it made recommendations 
designed to bring students and faculty back together and to make the vast resources of the New 
Brunswick Campus equally available to all undergraduates. It recommended:  

• Abolition of the multiple liberal arts college structure and the establishment of a 
single School of Arts and Sciences that would house both faculty and their 
students  

• Renaming Cook College to better reflect its mission and status as a professional 
school  

• A single set of core distribution requirements so that all arts and sciences 
students in New Brunswick would have the same general education experience  

• A New Brunswick-wide honors program  

• Unified and closely coordinated advising centers on each campus under singular 
direction and the consolidation of student services so that all students could find 
equivalent advising, counseling, and support services on any campus in New 
Brunswick  

• Strengthened faculty roles in every aspect of undergraduate education.  

An Office of Undergraduate Education, charged with ensuring that all students would be able readily 
to access the immense resources of the campus, would oversee these changes and would ensure 
faculty accountability and foster faculty engagement. 

What followed was an unprecedented and clarifying moment in the history of Rutgers. Faculty, 
students, and alumni saw at once how radical the proposals were, how much the proposals tore at the 
heart of the time-honored college system in New Brunswick, and how profound the change would be 
if the proposals were adopted. As a measure of the level of interest and engagement, newspaper, 
radio, and television reporters paid almost more attention to undergraduate education issues at 
Rutgers than they did to athletics. Letters to the editors, editorial columns, and cartoons commented 
on the proposals and proposed more. Some students and alumni—especially alumnae from Douglass 
College, the women’s college—staged protests on campus and in the state capital, Trenton. Five open 
forums held in the fall 2005 semester attracted large and vociferous crowds to debate the proposals. 
The New Brunswick Faculty Council and the University Senate held many hearings and debates on 
the proposal. The issues were addressed in nearly every chairs’ or faculty meeting in every one of the 
schools in New Brunswick. The student governments at each college held forums, challenging the 
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president and members of the Task Force to explain how these changes would serve students better. 
The result was a fully engaged and focused (and sometimes tumultuous) discussion of the 
recommendations of the Task Force.  

After receiving reports from all these groups, President McCormick made his recommendations 
to the Board of Governors, which approved them in March 2006. The president then appointed a 
Steering Committee on Implementation, made up of faculty, staff, and students, which began work in 
summer 2006. By summer 2007, offices were consolidated, services were transferred to a central 
office, new advising offices were opened throughout the campuses, Educational Opportunity Fund 
Programs from the colleges were consolidated, and a fellowship office for advising students on 
applying for prestigious national fellowships was opened. At the same time, the School of Arts and 
Sciences adopted an interim set of curricular requirements and established a campuswide honors 
program for all arts and sciences students in New Brunswick. A new program of first-year seminars, 
taught by tenured and tenure-track faculty and designed to introduce new students to the research 
work of faculty and of the university community, was implemented and immediately became popular 
with faculty and well subscribed by students. 

The first group of students admitted to the “new” Rutgers−New Brunswick arrived in September 
2007. The university takes pride that New Brunswick, and, indeed all of its campuses, have asked 
tough questions about how to educate and serve undergraduates. The New Brunswick Campus has 
come together, and the result is a radical restructuring that promises enhanced connections and 
interactions of faculty and students. 

Within this context, we chose undergraduate education as a focal point for much of the selected 
topics approach to the self-study. While still very much a work in progress, this has permitted us to 
provide a point-in-time critical evaluation of one of the true transformative processes in the recent 
history of Rutgers. It is intended to articulate how we make such decisions, how the community is 
engaged in the process, and to illustrate our ambitions and the risks we are willing to take to achieve 
them. This approach also gave us the opportunity to take stock of where we are and to clearly 
delineate what we still need to do to bring this process to full fruition. 

SECTION I: UNDERGRADUATE ENROLLMENT MANAGEMENT  
AND EDUCATIONAL PROGRESS 

Section I of the self-study describes the evolution of enrollment management at Rutgers over the past 
10 years, recent initiatives and accomplishments, and challenges we face going forward. It includes 
discussions of admissions procedures, access and affordability, scholarship programs, academic 
excellence, diversity, retention and graduation, registration, and the impact of technological 
innovation on enrollment management. The section ends with a description of the recent 
reorganization of the functions of enrollment management and the mechanisms used to assess the 
effectiveness of its operations in furthering the university’s goals with respect to these issues. 

OVERVIEW 

As New Jersey’s flagship public research university, Rutgers’ goals in enrollment management and 
the focus of its operations in this area, are academic excellence, access, and diversity. During the past 
10 years, the university has implemented significant changes in marketing, recruitment, and 
enrollment of new students. The Offices of University Undergraduate Admissions, Financial Aid, the 
Registrar, and others collaborated to identify opportunities to enhance coordination and strengthen 
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administrative systems; new technologies have been adopted to support procedures; and extensive 
changes have been implemented to keep our systems dynamic. 

 All of these changes have contributed to record numbers of first-year applicants (30,695 for fall 
2006, a new all-time high and an increase of 39 percent since 1996).  This follows on significant 
gains made over the last 10 years in increasing the percent of highly competitive students enrolling 
with universitywide merit scholarships (from 2.6 percent to almost 20 percent of our enrolling class). 
Our incoming academic student profile as measured by mean combined SAT scores has increased by 
34 points since 1996 and exceeds the New Jersey and national SAT averages by almost 200 points. 

 In 2007, a new vice president for enrollment management was recruited, with a mandate to create 
a cohesive program of student recruitment, admissions, financial aid, and retention, with a focus on 
academic excellence, diversity, and access, as outlined below. Since then, the Office of Enrollment 
Management has launched initiatives to enhance the marketing and enrollment efforts of 
undergraduate admissions while maintaining academic excellence and diversity. The office is also 
identifying additional funding sources, improving the administration of scholarships, implementing 
retention strategies, and strengthening our student information systems and outreach to the university 
community. 

 The Transforming Undergraduate Education (TUE) initiative has also had a profound effect on 
enrollment management. The reorganization of the arts and sciences colleges, which was 
implemented for the fall 2007 entering class, has greatly simplified the outreach and recruitment 
message for the New Brunswick Campus to prospective students and their families.  

  

Admissions 

Rutgers seeks to admit a class that is both academically well prepared and that represents a variety of 
experiences and backgrounds. As New Jersey’s flagship public research university, Rutgers values 
excellence, access, and diversity and views these as interrelated components in providing a rich and 
relevant learning experience for our students.  

Rutgers has a number of targeted programs to enroll the highest achieving students. In spite of 
facing a variety of challenges over the past decade, Rutgers has continued to enroll students with 
steadily increasing academic credentials, culminating in 2006 in the highest mean SATs 
universitywide in the last 40 years, while maintaining a diverse student body in terms of 
socioeconomic, geographic, and ethnic/racial backgrounds. Over the last 10 years, Rutgers has made 
significant gains in increasing the percent of highly competitive students enrolling with 
universitywide merit scholarships, from 2.6 percent to almost 20 percent of the enrolling class, a gain 
of more than 650 percent. Our incoming academic student profile as measured by mean combined 
SAT scores has increased by 34 points since 1996 and exceeds the New Jersey and national SAT 
averages by almost 200 points.  

A diverse undergraduate community provides our students with the intellectual stimulation and 
vibrant educational experience that come uniquely from interacting with people of widely varied 
backgrounds, life experiences, beliefs, and ideologies. This enables students to grow intellectually 
and personally, and is important for preparing them for leadership roles in their careers and their 
communities. Rutgers takes a holistic approach to admissions to assure the realization of these goals 
and utilizes a number of strategies to promote quality, broad access, and diversity. 

In its effort to promote the breadth of our student body in terms of education, background, 
experience, ethnicity, cultural heritage, and geographic area, Rutgers has creatively found ways to 
continue to provide financial assistance to its undergraduate student body, reaching 73 percent of the 
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students in academic year 2006-2007, even though this has been a period of significantly decreased 
state support.  

The result is a student body that is representative of the great diversity of our state; the fall 2006 
incoming class was almost 20 percent underrepresented minority students (African American, Latino, 
and Native American) and 28 percent Asian. The student body is also quite diverse 
socioeconomically. The state-supported Educational Opportunity Fund (EOF) Program on all three 
campuses is a good example of that effort. The program provides access to higher education and 
support for highly motivated students who exhibit the potential for success, but who come from 
economically and educationally disadvantaged families and communities. The university also has a 
number of programs designed to encourage students from underrepresented groups to enroll at 
Rutgers and pursue careers in scientific, technical, or allied health professions. For example, the 
mission of the Office for Diversity and Academic Success in the Sciences (ODASIS) is to increase 
the numbers of Hispanic, African-American, Native American, and EOF students majoring in the 
sciences by providing a more supportive environment; to improve retention rates and enhance their 
levels of academic achievement; and to increase their entry into graduate or professional schools or in 
their chosen fields in the workforce. Rutgers also sponsors many partnerships for K-12 outreach 
programs to prepare students academically for college and to enhance access to the university. 

The strategies that we employ to reach our constituents have changed dramatically in the past ten 
years, mainly due to technological advances. Most students have their first college contacts via the 
web; the undergraduate admissions public website averaged over 10,000 visitors per day from 
September 2006 to April 2007. To communicate more effectively, we have made our website more 
robust by adding a mix of media, including student videos, student blogs, and podcasts. Changes in 
recruitment on and off-campus, EOF recruitment, and transfer student recruitment, as well as changes 
in registration procedures, including development of a portal, MyRutgers, are described in this 
section. 

Retention and Graduation 

Rutgers has a broad range of programs and support services designed to reduce attrition and help 
students stay in school and complete their degree programs. General academic support services 
include learning centers and student loan education programs for all students. Targeted support 
includes EOF services and academic services for athletes, as well as other retention programs such as 
basic skills programs in mathematics and writing, and the Gateway Program in biological sciences, 
chemistry, physics, history, philosophy, sociology, and psychology.  

The first-year retention rate is approximately 89 percent and the six-year graduation rate (for first-
year students who entered Rutgers in fall 2000) is 70 percent. The university seeks to improve the 
retention and graduation rates and has convened an Enrollment Management Task Force 
subcommittee to foster improvement in this area. The task force, comprised of faculty and 
administrators, will also use National Clearinghouse data to look at how students who leave Rutgers 
fare in terms of completing an undergraduate degree.  

Costs and Financial Aid 

The Office of Financial Aid administers need-based federal, state, and institutional aid programs for 
all Rutgers students. Technical operational aspects of aid delivery are centralized at the New 
Brunswick Campus, with each campus providing local client services. 

Sixty-five percent of all students at Rutgers received some form of financial assistance in the 
2006–2007 academic year; this includes 73 percent of undergraduates and 42 percent of graduate 
students. A total of $321 million in financial assistance was distributed to undergraduates, including 



MSCHE Reaccreditation 2008 Guide to Self-Study 
Rutgers, The State University of New Jersey 8 

49.5 percent in loans, 48 percent in grants and scholarships, and 2.5 percent in federal work-study 
funds. Additionally, undergraduate students earned $12 million from on-campus jobs funded 
institutionally. Student financial aid at Rutgers is comprised primarily of federal- and state-funded 
programs. Federal grant programs include Pell Grants, Supplemental Educational Opportunity Grants, 
Academic Competitiveness Grants, and Science and Mathematics Access to Retain Talent (SMART) 
Grants. State grant programs include the Tuition Aid Grant Program and the Educational Opportunity 
Fund (EOF) Program. Federal aid includes Federal Work-Study, Perkins Loans, and Direct Stafford 
Subsidized and Unsubsidized Loans. The other state programs are merit based and include the Garden 
State Scholarship program and the New Jersey Student Tuition Assistance Reward Scholarship II 
(NJSTARS II). Student financial aid is also provided from an annually increasing institutional 
funding base, particularly the Rutgers Assistance Grant, endowed and annual scholarships, and 
private loans.  

Since the amount and type of aid awarded has a significant impact on a student’s decision to 
enroll, Rutgers has launched a new, more centralized strategic model to award merit aid. These 
programs include the Rutgers Scarlet Award, the expanded James Dickson Carr Scholarship, the 
Rutgers National Scholarship, and the Rutgers Presidential Scholarship programs. These merit-based 
programs assist the university in attracting students from a variety of social, economic, and academic 
backgrounds by recognizing not only academic achievement, but also demonstrated leadership, a 
special talent, or another unique attribute that will enrich the university community.  

Like many public institutions, Rutgers faces significant financial challenges to fulfill its mission 
to provide access to students from all socioeconomic backgrounds. Funding for Rutgers has not been 
a state priority for many years. For example, in fiscal year 1989, New Jersey provided 69.9 percent of 
the cost of a student’s education, while tuition and fees comprised 30.1 percent. By fiscal year 2007, 
the state contribution decreased to 44 percent of the cost, and tuition and fees comprised 56 percent. 
During this same period, funding from federal and state student aid programs has been level or 
reduced, resulting in increased financial need, more unmet need, and increased student indebtedness. 
Cost increases without adequate financial aid can jeopardize Rutgers’ competitive advantage.  

Registration 

Registration functions at Rutgers have been devolving to give students in Camden and Newark easier 
access to these services and the provosts in Camden and Newark have assumed responsibility for 
registration and recordkeeping activities. The Office of the University Registrar supports 
universitywide activities with electronic registration schedules, diplomas, transcript forms, and 
change-of-grade forms. Technological changes have made the central and the campus offices more 
efficient and effective; new registration technologies are continually being assessed for their potential 
usefulness. 

Technological Innovation 

Innovative use of technology has been a substantial strength of enrollment management at Rutgers in 
the past 10 years. Processing times have been reduced and information delivery as well as outreach to 
students is becoming increasingly direct and timely. Staff from other colleges regularly tour the 
enrollment management operations to see systems, such as document imaging and the enrollment 
pathway application. In addition to the web-based course registration, transcript ordering, and grade 
reporting applications, major examples of technological innovations include personalized online 
information packets, document imaging for storing and tracking students’ credentials, enrollment 
pathways to guide prospective students, blogs, and a web application process now used by over 99 
percent of our applicants. 
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PLANNING 

The development of a comprehensive, fully integrated enrollment management strategic plan is a very 
high priority for the new vice president of enrollment management. A predominantly faculty 
Enrollment Management Task Force has been appointed in New Brunswick/Piscataway and has 
begun the work of developing a plan for the New Brunswick campus, as the first step in developing a 
universitywide enrollment management strategic plan. The plan will allow Rutgers to identify areas 
of highest student demand and potential growth. With the involvement of all Rutgers’ schools and 
faculty from across the university, the Strategic Enrollment Management Plan Committee will plan 
and act as a coordinating body to review progress toward goals, including university size and 
retention goals, and our aspiration to be one of the top public research universities in the United 
States. Its Strategic Enrollment Management Plan will launch a universitywide initiative to enhance 
all enrollment management functions. 

ASSESSMENT 

Assessment in enrollment management includes regular review of outreach and recruitment activities. 
Annual Action Plans are produced by recruiters, utilizing College Board Enrollment Planning Service 
data as well as internal electronic reports that show the effectiveness of various recruitment activities. 
Based on these analyses, decisions are made regarding whether or not to continue recruitment 
activities or to initiate new ones in particular markets. 

Rutgers evaluates the validity of admissions decisions and measures in several ways. Since 1997, 
we have conducted annual validity studies through the College Board’s Admitted Class Evaluation 
Service (ACES), which assesses the degree to which our measures correlate with first-year student 
performance. Our results have generally been consistent with higher education trends, based on 
validity study benchmarks for hundreds of colleges. Each year, we also review first-year completion 
rates and second-year return rates for students enrolling in each of our colleges and universitywide, 
including EOF students. 

The individual student service offices as well as the Enrollment Management Committee, 
regularly review all aspects of their operations, making use where appropriate of the online student 
services survey, in order to identify ways to improve services to students.  

SECTION II: CURRICULAR, COCURRICULAR,  
AND EXTRACURRICULAR SERVICES 

Section II describes and assesses the university’s current curricular, cocurricular, and extracurricular 
activities, including academic support programs. We focus primarily, but not exclusively, on those 
activities on the New Brunswick Campus because the majority of the students (ca. 70 percent) are 
matriculated on that campus, but more importantly, because the administrative structure for those 
activities on that campus has been completely revamped in the past year, in concert with our 
restructuring of undergraduate education. The primary goal of this process is to deliver better services 
and programs to our students in a more efficient and coherent fashion. (Section VI provides a more 
extensive discussion of the assessment methods that help shape our curricular, cocurricular, and 
extracurricular activities.) 

The extensive and diverse array of learning opportunities, campuses, facilities, support services, 
and colleagues is one of the university’s most distinctive advantages. The challenge is to provide a 
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level of support and guidance to ensure that students are able to navigate through the many available 
options in order to become meaningfully engaged in those which are most relevant to their 
development, and to create an integrated student learning-life experience. We also want our students 
to feel that they are valued members of the Rutgers community, to appreciate their university 
experience, and to have pride in Rutgers—as students and later as alumni. We would like our students 
to be able to say that they learned to think more and better than they would have imagined possible, 
that they learned how to take advantage of our rich learning environment, and that in the process they 
learned how to take responsibility for themselves.  

PROGRAMS TO ADVANCE STUDENT LEARNING 

Engaging students in active learning occurs in two ways: through systematically structuring the peer 
environment in ways that encourage responsibility and decision making and through activities that 
engage students individually. 

Housing and Residence Life 

Rutgers University operates the second largest student housing program in the nation; over 16,000 
students live in university-owned or controlled housing on the three campuses. This includes over 
14,000 in New Brunswick. Student learning is advanced through many types of programming 
centered in residence halls as well as by the enormous variety of special-interest houses available to 
students. The success of the residence life programming is demonstrated indirectly by student demand 
for housing that outstrips supply and directly by the high marks achieved on the most recent 
Educational Benchmarking, Inc., study (2006). With the assistance of a consulting firm, a new 
housing master plan for the New Brunswick Campus has been developed. The Newark Campus also 
has experienced a surge of student demand for housing, and a new residence hall, which was filled to 
capacity within one year of opening, doubled the number of students who live on campus. Student life 
programming has greatly expanded during the last five years, thereby improving student satisfaction 
and consequently, student retention. As a result of a market research survey completed in 2003, the 
Camden Campus has embarked on a major renovation of its housing and is discussing the possibility 
of developing additional housing through public-private partnerships similar to the successful ones in 
New Brunswick. 

Student Centers, Programs, and Recreation 

Student centers on the three university campuses provide a wide variety of programs and activities. In 
fall 2007, the Student Development Transcript was introduced to record student participation in clubs 
and other activities that build supportive and inclusive communities.  

In New Brunswick, thousands of students are involved in recreational activities at the four 
recreation centers, two freestanding fitness centers, four swimming pools, an outdoor athletic venue 
for sport clubs, and 17 acres of intramural fields at three separate locations. Focus groups, reviews of 
online and in-person comments, comparison of facilities and services with peer institutions, and 
satisfaction surveys have provided crucial means of evaluating and improving the services. On the 
Newark Campus, programming and facilities have been expanded. On the Camden Campus, 
renovation projects are planned for the main student services facilities and staff reorganization is in 
progress. 

Intercollegiate Athletics 

Rutgers maintains an NCAA Division I intercollegiate athletics program in New Brunswick and 
Division III programs in Camden and Newark (Newark has a single Division I program in men’s 
volleyball). All of the programs are guided by University Goals and Objectives for Intercollegiate 
Athletics, adopted by our Board on the recommendation of the administration, a document that sets 
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out clearly defined parameters to help assure the academic success of the student-athletes, their 
effective representation of the university on the field or court, and expectations for the integrity and 
financial balance of the programs. The Division I program produces an annual report relating various 
academic performance measures; in 2006 it completed a successful certification review by the 
NCAA. Important measures are the Academic Progress Rate (APR) and the Graduation Success Rate 
(GSR). Rutgers had a GSR that exceeded the federal rate in all but one sport for the 1996–1999 
cohort and had eight teams in the top 10 to 20 percent of their sport by APR (2004–2005). Internally, 
the Division of Intercollegiate Athletics strives to achieve an all-sports grade point average that meets 
or exceeds the all-student average in New Brunswick. An exit survey provides a mechanism for 
students to provide feedback on the academic support programs. Recent successes in the athletics 
programs in New Brunswick, especially in football and women’s basketball, have enhanced the 
recognition and popularity of the university on a national scale. The athletic programs in Camden and 
Newark have produced teams that are championship contenders in a number of sports. Student 
athletes regularly participate in assessment activities of both the programs and the athletic staff. 

Advising 

The Camden, New Brunswick, and Newark campuses each provide in-office, general advising. In 
New Brunswick, with its new single set of general education requirements, students obtain consistent 
advice, no matter which advising office they visit. Advising within the major is the responsibility of 
the academic department or program offering the major. The Newark Campus pioneered an online 
degree audit system a decade ago, while Camden was the first campus to introduce Degree Navigator, 
a flexible, online secure degree audit and academic advising system for undergraduate programs. As 
of July 2007, Degree Navigator is also available to all New Brunswick students and their advisers. 

Assessment strategies are used to determine the success of academic advising on each of the 
campuses. For example, in New Brunswick, student satisfaction surveys, longitudinal data collection 
measuring rates of retention and graduation, the Noel-Levitz College Student inventory, anecdotal 
responses, and program attendance surveys are all used for assessment. In Camden, a campus survey 
uncovered a number of issues involving academic advising that required attention. Based on that 
feedback, the deans and provost reorganized advising so that it is now administered within the 
academic units.  

Libraries 

The goal of the Rutgers University Libraries is to support and enrich the instructional, research, and 
public service missions of the university through the stewardship of scholarly information and the 
delivery of information services.  

The Rutgers Libraries serve approximately 2.5 million users a year in 26 integrated libraries, 
centers, and reading rooms universitywide. They serve many more remotely through their website. 
During 2005–2006, 23,837 students were taught in 1,040 classes scheduled by professors on all three 
campuses to inform their students of research methodologies in their fields. Rutgers continues to 
provide users with one of the most comprehensive research libraries in the nation. Its online search 
and publication download capability makes thousands of journal articles and other scholarly work 
accessible to students, faculty, and staff at all times.  

Rutgers University Libraries use various assessment methods. For example, in spring 2005, the 
Libraries participated in an international assessment survey entitled LibQual+® and conducted 
multiple focus groups, surveys, and interviews in preparation for a new strategic plan. To evaluate 
success of undergraduates in learning information literacy competencies, the Rutgers Libraries 
participated in development of the Project SAILS (Standardization Assessment of Information 
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Literacy Skills) assessment instrument and offered a quiz within Searchpath, the Libraries’ online 
tutorial. 

The university plans to undertake the development of an information literacy assessment plan that 
is integrally linked to the new School of Arts and Sciences core curriculum in New Brunswick, 
including learning outcomes, assessment measures and criteria, and an assessment schedule. The 
Rutgers University Libraries are playing a key role in the development of the new undergraduate core 
curriculum and, where appropriate, in new undergraduate initiatives such as learning communities, 
capstone courses, and the honors program in New Brunswick. 

Career Services 

Career Services provides an extensive and varied set of opportunities on all campuses for students to 
explore and refine career choices. Various surveys indicate that students are increasingly satisfied 
with its programs, as are prospective employees and recruiters.  

Health and Psychological Services 

A wide spectrum of fully accredited health services is available in Camden, New Brunswick, and 
Newark, including primary and specialized care as well as educational programs that encourage a 
healthy personal college lifestyle and community health. In academic year 2006–2007, there were 
57,413 visits to all of the health centers. In New Brunswick, the services are fully accredited by the 
Joint Commission of Accreditation of Healthcare Organizations and student satisfaction has been 
maintained at a 95 percent level or better over the past several years. The Accreditation Association 
for Ambulatory Health Care accredits Rutgers−Camden and Rutgers−Newark Student Health 
Services. 

A wide range of counseling services is available on all three campuses. The university has 
developed procedures and policies for identifying and responding to students with mental health 
issues. The new structure for undergraduate education in New Brunswick permitted some 
consolidation of service delivery points from a disparate set of programs offered by the individual 
colleges; consolidation and reassignments have created the critical mass of counselors needed to 
provide specialized counseling and adequate coverage.  

BASIC SKILLS SUPPORT SERVICES  

Rutgers offers a wide range of basic skills support services. Underprepared students are appropriately 
placed in a variety of noncredit and credit-bearing courses. To guide this process, all first-year and 
transfer students entering the university are required to complete placement testing except for students 
with otherwise demonstrated proficiencies. New Brunswick and Camden use the Rutgers University 
Placement Test, developed by our mathematics and English departments and administered by the 
Office of Institutional Research and Academic Planning. Newark uses the ACCUPLACER developed 
by the College Board. Both are reviewed periodically.  

One of the university’s learning goals is proficiency in writing. Approximately 12 percent of the 
incoming students are placed into a basic skills writing course—either a one- or two-semester 
noncredit course or a credit-bearing course that offers supplementary assistance. Data developed by 
the Writing Program in New Brunswick indicate that the basic skills program successfully helps 
students to develop the writing proficiency required to succeed in college.  

Another learning goal is that students develop their skills in problem solving through 
mathematical processes. Approximately 28 percent of entering students are placed into mathematics 
basic skills courses.  
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An indirect inference indicating the success of the basic skills courses, albeit a guarded one, can 
be made from the fact that the overall graduation rates for students who place into the basic skills 
courses universitywide approach those for students who first place into a credit-bearing math or 
English course. 

Basic skills programs are complemented by a variety of affiliated programs and units that provide 
extensive academic support services. These programs include the Educational Opportunity Fund 
(EOF), Student Support Services (SSS), the Rutgers Learning Centers, and other academic outreach 
programs. Section II describes these programs in detail.  

Developmental courses also play an important role in academic support. For example, in New 
Brunswick, the Gateway Program in the School of Arts and Sciences was established to help at-risk 
students succeed at college-level work. Seven departments have developed courses that cover the 
same subject matter as their regular introductory courses but include additional contact time and 
supplementary instruction.  

In addition to basic skills support, extensive tutoring programs are in place on the campuses. 
These programs support undergraduate instruction at all course levels. In New Brunswick alone there 
are 17 units that provide tutoring—mostly by paid peer tutors. 

OTHER CAMPUS SERVICES  

Dining Services 

Rutgers Dining Services in New Brunswick is one of the 10 largest self-operated dining programs in 
higher education. Each dining facility is managed by trained food service managers and chefs. Food 
Insights, a nationally recognized food service market research and consulting company, regularly 
evaluates student satisfaction and the quality of the dining programs on the New Brunswick Campus. 
Responses indicate that student satisfaction with Dining Services is strongly linked to the facility in 
which the food is provided; newer facilities have the highest levels of student satisfaction. In fall 
2007, Dining Services in New Brunswick expanded to include the dining programs for the Camden 
Campus, a project that includes major renovations of its dining hall. In Newark, dining is outsourced. 
Surveys developed by Educational Benchmarking, Inc., show that the level of satisfaction with the 
dining services in Newark is generally positive. 

Public Safety 

Departments of Public Safety provide comparable services on the Camden, Newark, and New 
Brunswick campuses. In New Brunswick, the Rutgers University Division of Public Safety consists 
of the Rutgers University Police Department, Emergency Services, Department of Transportation 
Services, and Central Administrative Services. All police department officers are commissioned by 
the state of New Jersey, have full police powers, and work with neighboring community police 
departments under mutual aid agreements. Emergency Services consists of Emergency Medical 
Services, Code Enforcement, Fire Inspections, and Maintenance, and provides 24/7 services as first 
responder to fire, hazmat, serious vehicle crashes, and other emergency calls. Transportation Services 
oversees the delivery of transportation services through the largest university bus system in the nation 
and the second largest bus system in New Jersey. It is responsible for serving the New Brunswick 
Campus community of 60,000 people and more than a half-million visitors every year.  

BUILDING A SUPPORTIVE AND INCLUSIVE COMMUNITY 

Rutgers University takes pride in the ethnic, racial, and religious diversity of its student population. 
We celebrate that diversity in many ways: through our cultural centers and cultural programming 
sponsored by departments, centers, and the university’s museums; and through our Center for 
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International Faculty and Student Services, our Office of Social Justice Education and LGBT 
Communities, and our Committee to Advance Our Common Purposes. On the 2005 National Survey 
of Student Engagement, Rutgers students reported significantly higher ratings on questions related to 
diversity issues than comparable institutions in the Association of American Universities. 

Overall, the diversity of our student body mirrors that of our state, one of the most racially and 
ethnically diverse states in the nation. The Newark Campus, enhanced by the diversity of the city of 
Newark and coupled with the proximity to New York City, gives students access to an unparalleled 
multicultural environment. Rutgers−Newark has been ranked the most diverse campus among Ph.D.-
granting institutions in the United States by U.S. News & World Report for 11 consecutive years. In 
Camden, innovative programs address the concerns of students from underrepresented populations 
and create opportunities to improve services. For example, the campus recently developed an 
interfaith council to build cooperation and understanding among the different religious student 
organizations and an interfraternity council to encourage cooperation among the different ethnic 
groups they represent. 

The University Code of Student Conduct also serves to create a supportive and inclusive 
community with consistent values and ethics. The code outlines expected standards of student 
behavior and establishes a process to adjudicate violations. Student Hearing Boards on each campus 
employ the code in their deliberations and actively help to enforce its standards.  

SECTION III: UNDERGRADUATE  
EDUCATIONAL OFFERINGS AND GENERAL EDUCATION 

Section III describes undergraduate education at Rutgers during a time of tremendous reflection, 
reorganization, cultural change, and restructuring. Since the early 1980s, Rutgers has been actively 
seeking ways to improve the undergraduate experience. It is only in the last several years, however, 
that there has been sufficient institutional commitment to effect fundamental change and support the 
transformation of ideas and plans into realistic policies and procedures for educational reform.  

Rutgers offers a wealth of learning opportunities consistent with our overall goals for 
undergraduate education. These include curricular innovation directed at information, science, and 
technological literacy; global citizenship and multicultural understanding; and active learning. 
Rutgers is able to provide undergraduates with this rich learning environment, to a considerable 
extent, because of its role as a producer of knowledge. As the leading public research institution in the 
state, the university can provide a research-oriented undergraduate experience that builds on a solid 
general education core. 

REIMAGINING UNDERGRADUATE EDUCATION 

While all three campuses regularly consider ways to improve undergraduate education, over the last 
two years the major efforts have been focused on Transforming Undergraduate Education (TUE), a 
comprehensive program to reimagine undergraduate education on the New Brunswick Campus. 
These reforms build on earlier reports, including the university’s 1998 reaccreditation self-study and 
Rutgers Dialogues: A Curriculum for Critical Awareness.  

Restructuring of the liberal arts colleges in New Brunswick into a single School of Arts and 
Sciences (SAS) is the most profound outcome of the TUE process to date. With this shift, students 
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have been brought together from the four former liberal arts colleges to create one school. Faculty 
affiliated with this unit will now play a far greater role in undergraduate education than in the past.  

Transforming Undergraduate Education is also changing the way we think about education at 
Rutgers, focusing on the research mission of the university. TUE reforms challenge students to take 
an active role in working with faculty to access the richness of research resources available at 
Rutgers. Development of a new core curriculum reflecting this ideal is among the highest current 
priorities. To date, an interim set of core standards has been devised and put into effect. SAS now has 
one set of admissions standards and academic expectations; its faculty are responsible for admissions, 
general education, and graduation policies for its students. An interim curriculum committee, 
comprised of faculty from SAS and from the professional schools, has developed this provisional 
curriculum, designed as “a starting point for a campuswide discussion of the rationale for 
undergraduate core distribution requirements.” This interim set of requirements is in effect for the 
first-year classes entering Rutgers in 2007 and 2008.  

But the crucial work lies ahead; SAS must develop and adopt a core curriculum that will define 
what a Rutgers liberal arts degree is and thus what it means to be a Rutgers graduate. A “second 
wave” Ad Hoc Core Curriculum Committee began meeting in spring 2007 to develop a set of core 
requirements for first-year students entering in 2009 and into the future. The committee is creating a 
new core curriculum, including clearly articulated learning goals for all SAS students, requirements to 
meet those goals, methods of assessing the achievement of those goals, and a mechanism for regular 
feedback of the results of assessment with constant improvement and reinvigoration of the courses.  

An indicator of the scope and scale of changes made in undergraduate education, and a prime 
example of the initiatives to help integrate our educational programs into our research and service 
missions are the newly inaugurated first-year seminars. Taught in small enrollment sections by 
tenured or tenure-track faculty, the seminars are providing hundreds of New Brunswick students with 
an introduction to research as the foundation of their own education and as work to which they can 
eventually contribute through their own participation. In the first academic year, about 120 seminars 
are being offered.  

Learning communities are also providing students with opportunities to interact with faculty in 
cocurricular academic environments. In response to similar intellectual concerns, the professional 
schools have also assessed their curricula and instituted reforms. Thus, this section also describes new 
initiatives at the Ernest Mario School of Pharmacy, Mason Gross School of the Arts, and School of 
Management and Labor Relations. Each of these units has devised ongoing ways to improve and 
enhance its curricula for the benefit of undergraduate students. 

The Newark and Camden campuses have also responded proactively to Middle States 
recommendations and the university’s concerns about student participation in research and 
improvement of undergraduate education. Newark faculty have launched new initiatives, including an 
expanded Honors College, a new “Writing Across the Curriculum” program, and a process to 
reevaluate the general education curriculum. Camden faculty have developed a new Freshman 
Seminar Program and have revised general education requirements. 

OVERVIEW OF UNDERGRADUATE EDUCATION 

Each school at Rutgers has its own set of learning goals and objectives, within a universitywide 
assessment plan and framework, and all departments either have or are working on 
implementing/revising their individual learning goals and objectives. General education curricula, 
while differing somewhat on the three campuses, also have common learning goals, in the areas of 
oral and written communication, quantitative reasoning, critical analysis and reasoning, technical 
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competencies, and diversity/global understanding, and share a commitment to documentation, 
analyses, and feedback regarding learning goals and objectives.  

Research and field experiences, strongly encouraged by TUE, give students opportunities to 
complement their academic programs through interaction with faculty outside of the classroom. The 
deep engagement of the faculty in the research community encourages students to follow this 
example and, increasingly, with faculty encouragement, to seek this deeper engagement in their 
academic careers. 

This section includes a discussion of recent initiatives, including extensive programs provided by 
Rutgers University Libraries and by learning centers across the university, to support student learning. 
Information technology is playing an increasingly important role in enhancing communications and 
supporting the educational endeavor. Because of the importance of assessing quality, Section III also 
describes the university’s ongoing academic review process and provides a rationale for recent 
revisions in the process.  

The process of reimagining undergraduate education across the university is addressing critical 
questions about educational offerings, including programs of study and their responsiveness to 
changing needs, curricular revisions, dual and joint degrees, and programs designed to encourage and 
support undergraduate research. Since the last reaccreditation in academic year 1997–1998, Rutgers 
has launched a total of 55 new degree programs. An extensive review process, from the department to 
senior administration within the university, ensures careful assessment of each proposed degree 
program. 

Outstanding student achievement and faculty awards for excellence in teaching serve as 
indicators of Rutgers’ success in undergraduate education. Section III concludes with a discussion of 
these accomplishments.  

SECTION IV: RELATED EDUCATIONAL ACTIVITIES 

Consistent with its tripartite mission of teaching, research, and service, Rutgers brings its instructional 
resources out into the larger community through various programs or activities that Characteristics of 
Excellence in Higher Education (MSCHE, 2006) categorizes as Related Educational Activities. Section 
IV discusses those activities that pertain to Rutgers except for Basic Skills, addressed in Section II, 
and internships and study abroad, described in Section V.  

OFF-CAMPUS AND DISTANCE LEARNING 

Through off-campus and distance education the university meets the varied educational needs of New 
Jersey residents and others, reaches locations in the state underserved by senior public institutions, 
and provides a broad array of professional and life-long learning opportunities in response to the 
intellectual and vocational objectives of its constituencies. 

Motivated by an interest to enhance access to their educational programs, faculty at each school at 
Rutgers determine what programs to offer off-campus or online. The Division of Continuous 
Education and Outreach (DCEO) supports the school-based activities and nontraditional students 
through its leadership role in oversight, communications, standards and technical support, training, 
and coordination. 

As part of the self-study process, we surveyed all academic units offering undergraduate and 
graduate credit courses and credit-granting programs delivered through traditional classroom formats 
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in off-campus locations and via distance/distributed systems to evaluate the accessibility and the 
quality of these programs. In each of the units, the processes and procedures used to select faculty, 
review syllabi, and evaluate courses are the same for off-campus sites, distance/distributed offerings, 
and on-campus programs. Online and off-campus courses are designed for smaller enrollments than 
their on-campus counterparts. The relatively low limit on class size in these offerings, despite obvious 
financial benefits from larger sections, speaks clearly to the emphasis academic units have placed on 
maintaining the quality of these learning experiences. 

Students in off-campus locations and online programs receive advising services by phone, email, 
and at off-campus sites. Rutgers University Libraries provides services to off-campus and online 
students through online tutorials, access to electronic resources, and delivery of documents to 
students’ desktop computers and to locations throughout New Jersey and neighboring states. 

To help meet the need to provide for higher education opportunities in underserved areas in the 
state, Rutgers has formed partnerships with two community colleges. The Rutgers–Brookdale 
Community Partnership at the Western Monmouth Higher Education Center on the Freehold campus 
of Brookdale Community College makes it possible for students who complete the associate’s degree 
at Brookdale to finish the Rutgers’ baccalaureate degree on-site. The Rutgers–Atlantic Cape 
Community College partnership allows students with the associate’s degree to complete the Rutgers’ 
baccalaureate at the ACCC−Mays Landing Campus. Five undergraduate degree completion programs 
are currently available at each location. Rutgers is currently exploring offering additional degree 
completion programs at both the undergraduate and graduate level at the Freehold and Mays Landing 
sites. 

Rutgers’ participation in the New Jersey Coastal Communiversity in Monmouth County on the 
Brookdale Community College campus in Wall is another response to the need for new and extended 
resources off-campus. In June 2007, Rutgers opened another off-campus site; the university launched 
the Rutgers School of Public Affairs and Administration’s Executive Master of Public Administration 
program on-site in Newark City Hall for city employees and professionals in other public and 
nonprofit organizations.  

Online educational programming at Rutgers is modest, but continues to grow. Three complete 
graduate degree programs are available, but it is not yet possible to complete an undergraduate degree 
online.  

Electronic course management systems support classroom and online courses. In addition to 
Rutgers Online with its eCollege management system, the Blackboard course management system is 
available on the Newark campus. Sakai, a collaboration tool and potential management system, is 
available universitywide. Hybrid courses that use a course management system to support classroom 
instruction with web technology are the preferred format for an increasing number of university 
classes. Academic units using blended courses that supplement classroom with online resources 
provide a foundation for those units to move into distance learning in the near future. 

NONCREDIT OFFERINGS 

At Rutgers, over 30 different financially independent and self-supporting administrative units provide 
noncredit continuous education. The Division of Continuous Education and Outreach, which 
coordinates and supports their efforts both on site (on- and off-campus) and online, has almost 95,000 
enrollments each year. Through its reporting system, DCEO also monitors financial elements of 
activities connected with their noncredit continuing education programs. Faculty in each school are 
fully responsible for content and academic oversight. 
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Programs at the Rutgers Center for Management and Executive Development at the School of 
Business–Camden and the Center for Government Services at the Edward J. Bloustein School of 
Planning and Public Policy exemplify the broad range of noncredit professional opportunities offered 
by the university’s professional schools. Several of these programs are profiled in this section. 

Rutgers New Jersey Agricultural Experiment Station is the largest single continuing education 
provider at the university. Through its Office of Continuing and Professional Education (operated 
independently of DCEO), it offers its clients more than 400 noncredit programs annually. Over the 
five-year period ending June 2006 OCPE served an average of over 19,000 registrants per year. 
Rutgers has an annual total continuing education enrollment of over 113,000. 

CERTIFICATE PROGRAMS 

Certificate programs—focused, coherent courses of study that supplement or complement work in a 
degree program—require approval at the program or school level and are under the jurisdiction of 
departmental or school faculty. Section IV provides several examples of certificates that mirror the 
diversity of the university’s academic disciplines and the interests of its faculty. Most certificate 
programs are associated with degree programs; students are awarded certificates concomitantly with 
the completion of the degree program. These include the university’s most popular certificate 
program for undergraduates, the Certificate in Criminology administered by the department of 
Sociology in the School of Arts and Sciences, New Brunswick.  

COOPERATIVE EDUCATION AND EXPERIENTIAL LEARNING 

The Cooperative Education Program of the School of Environmental and Biological Sciences, the 
university’s largest such program, supplements students’ campus-based studies through work-learn 
employment. To ensure the academic quality of the cooperative education experience, students must 
successfully complete learning objectives approved by their faculty advisers. The School of 
Engineering also provides cooperative learning opportunities. The university is in the process of 
building upon these two formal cooperative education programs by expanding services to assist 
students in high demand fields, such as pharmacy, computer science, and business. A universitywide 
Service Learning and Engaged Scholarship Committee issued a report in spring 2007 that includes an 
assessment of existing successful programs at other universities and at Rutgers, as well as 
recommendations about appropriate class standing and cumulative GPA requirements for enrollment 
in service learning courses.  

In general, the university does not grant credits for prior learning/assessment of life experience. 
However, students enrolled in several Rutgers schools may seek credit for experiential learning 
completed before enrollment through assessment at Thomas Edison State College, an accredited 
institution established by the State of New Jersey and chartered by the New Jersey Board of Higher 
Education for the purpose of providing diverse and alternative methods of achieving a collegiate 
education of the highest quality for mature adults. Credits earned at Thomas Edison may then be 
transferred to Rutgers. In addition, at several of Rutgers professional schools, including the new 
School of Public Affairs and Administration, program directors may evaluate professional experience 
and grant a limited number of credits towards the master’s degree. Universitywide, over the past 10 
years, the number of credits transferred from Thomas Edison and generated from credits granted by 
university programs for experiential learning completed before enrollment has varied from a high of 
474 in 1999 to a low of 126 in 2006. 

ADDITIONAL LOCATIONS 

For the purpose of the Middle States reaccreditation visit in 2008, the university has identified four 
“additional locations.” Team members will meet at: 
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• Brookdale County College, the site of the university’s most extensive off-campus 
credit offerings;  

• Newark City Hall, the newest site of the Master of Public Administration 
Program; 

• Headquarters Campus of the County College of Morris in Morristown, an off-
campus site for the M.B.A. program; and  

• Rutgers−Camden Campus, with representatives of the university’s recently 
opened site for degree completion programs at Atlantic Cape Community 
College. 

SECTION V: USING THE RESEARCH AND GRADUATE CONTEXT  
TO ENHANCE UNDERGRADUATE EDUCATION 

Section V examines the profound impact of Rutgers’ large and comprehensive research programs and 
research centers, breadth of disciplines, and extensive graduate-level educational offerings on the 
undergraduate educational experiences of Rutgers students. In the context of our efforts to strengthen 
undergraduate education across the university, Rutgers’ goal is to increase undergraduate student 
involvement in research, expand opportunities for learning outside the classroom, and foster an 
atmosphere of collaboration that makes the most of the graduate setting to enhance undergraduate 
education. Specifically, this section of the report provides an overview of existing opportunities for 
undergraduate student involvement in research; a description of the experiential learning 
opportunities available to Rutgers undergraduates; an examination of how the graduate setting has an 
impact on undergraduate education; and an assessment of undergraduates’ knowledge of and interest 
in engaging in research.  

RESEARCH OPPORTUNITIES FOR RUTGERS UNDERGRADUATE STUDENTS  

Reports from Departments and Faculty 

The majority of undergraduate research participation is based in the curricula, where students engage 
in independent research in conjunction with their coursework. Most often these opportunities present 
themselves within classes in the students’ majors, seminars, or through special honors courses or 
research-based classes. In the course of these classroom and lab-based research experiences, students 
come into initial contact with individual faculty and their research programs, and then subsequently 
pursue additional research opportunities to work with a given professor, or on a particular research 
project. Some of these involve undergraduates participating within well-established research centers 
or grant-funded programs, while in other cases students pursue independent research by working 
directly with an individual faculty mentor.  

To provide a universitywide picture of the extent of undergraduate research participation at 
Rutgers, 84 academic departments and programs were surveyed as part of the self-study process in 
January 2007: 14 in Camden, 14 in Newark, and 56 in New Brunswick. With 86 percent of 
departments reporting undergraduate student research activities, these efforts confirm that Rutgers 
undergraduates are afforded many opportunities to participate in research. This section provides 
illustrative examples of the research projects and activities engaged in by Rutgers undergraduates.  
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Research Courses  

Undergraduate enrollment in research, independent study, or honors courses provides another 
measure of student participation in research. Undergraduate enrollments in courses likely to include a 
significant research or independent scholarship component for spring 2002 through fall 2006 totaled 
more than 14,000 students in more than 1,400 courses universitywide.  

Research Employment 

Another measure of student participation in research is the number of student employees who are 
working in research or experiential learning settings. A snapshot of students paid on federal grants 
suggests that across the university more than 1,000 undergraduate students each year find paid 
employment on research grants, while an additional 225 undergraduates have research-related 
employment through the Federal Work Study program and university-based financial aid.  

University and Campuswide Initiatives 

A recent $4 million gift to establish the Aresty Research Center for Undergraduates (ARC), matched 
by $4 million from the university, has advanced undergraduate research opportunities on the New 
Brunswick Campus, particularly for those students who have difficulty finding modes of engagement 
in research on their own. Providing financial support directly to undergraduates through four distinct 
programs, the center encourages students to engage in independent research, finds ways to involve 
students in research early in their college careers, helps them connect with faculty mentors, offers 
workshops and other training sessions on research skills and other aspects of participation in research, 
and enhances student understanding of engagement in a scholarly community. Since its inception in 
2004, more than 600 undergraduates have participated in one or more of the new center’s programs. 
This is in addition to the several thousand each year who engage in research programs through more 
traditional departmental, curricular, or individual faculty connections. 

Other programs on the New Brunswick Campus to encourage student involvement in research 
include the Rutgers Undergraduate Research Fellows Program and a broad range of summer research 
programs, many in science and engineering, designed to encourage minority students to consider 
majors and careers in these disciplines, as well as the more traditional department or faculty-based 
efforts. 

Some highlights of undergraduate research programs on the Camden Campus include a new arts 
and sciences “Celebration of Undergraduate Research and Creative Activity” initiative, undergraduate 
research and travel grants, and efforts coordinated by the Honors College. 

The Newark Campus boasts its long-standing (23-year) Minority Biomedical Research Support 
Program, funded by the National Institutes of Health, which has an excellent track record of student 
graduation and pursuit of postbaccalaureate education. Newark also has an established Honors 
College Research Assistant Program, recently expanded to include students outside the Honors 
College. 

EXPERIENTIAL LEARNING OPPORTUNITIES FOR UNDERGRADUATE STUDENTS  

Cooperative Education 

Rutgers provides its undergraduate students with multiple and varied opportunities to learn outside 
the classroom. Some undergraduates participate in cooperative education programs that provide the 
opportunity to earn academic credit while gaining valuable experience working in the private or 
public sector. These programs offer students job placements that frequently lead to job prospects 
following graduation. Two well-established programs are profiled in this section: the School of 
Engineering cooperative education program, established in 1999, and the university’s largest 
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cooperative education program, established in 1974 at the School of Environmental and Biological 
Sciences. In that program, students and faculty members work with employers to establish 
agreements or learning contracts outlining the educational objectives that will be a component of the 
work experience. In the last five years, the program has made more than 1,800 placements with 775 
different employers.  

Internship Programs 

School- and department-based internship programs provide additional opportunities for experiential 
learning. This section highlights examples of these, such as the internship opportunities at various 
media outlets provided by the School of Communication, Information and Library Studies, and the 
government and political placements available to undergraduates through the Eagleton Institute of 
Politics. The specially designed internships in Washington, D.C., offered by the Departments of 
Political Science in Newark and in New Brunswick, are good examples of departmentally-based 
internship programs. A recently completed review of the résumés of 2,200 graduating seniors by the 
Rutgers−New Brunswick’s Office of Career Services suggests that approximately 44 percent of 
Rutgers undergraduates will have had a preprofessional internship or other job-related experiential 
learning placement by the time they graduate.  

Study Abroad 

Another type of experiential learning opportunity for Rutgers students is the chance to study abroad 
and gain both academic credit and the experience of living and attending school in another country. 
An average of about 400 undergraduate students each year study overseas via Rutgers Study Abroad 
programs; an additional 150 undergraduates proceed through the departmental summer language 
programs; about 100 undergraduates take part in the Camden short trips program; and in Newark, the 
Department of Biological Sciences sponsors a fieldtrip each winter session to Puerto Rico to study 
local plant and animal life. About 50 additional undergraduate students make independent 
arrangements to study abroad. In all, however, our self-study revealed that only about seven percent 
of Rutgers undergraduates complete a “significant international experience” by the time they 
graduate. One of our goals for the future is to increase this participation among our students. As a first 
step, we have unified our study abroad programs into a single entity within the new Office of the Vice 
President for Undergraduate Education, with the goals of promoting student participation and 
providing easier access to information about the programs and assistance in taking advantage of them. 

Service Learning Programs 

Other students benefit from special service learning programs. In 2006, as part of the overall 
restructuring of undergraduate education, a Committee on Service Learning and Engaged Scholarship 
was convened to examine best practices for an organizational structure that would facilitate service 
learning universitywide. An initial outcome, as of fall 2007, has been the restructuring of the CASE 
Service Learning Program as the Civic Engagement and Service Education Partnership Program. The 
original CASE program involved students in community service programs as a component of regular 
undergraduate classes. The committee’s goals are to build on this framework to make civic 
partnership, engaged teaching, and service leaning distinctive aspects of educational culture at 
Rutgers; to create a support and assessment structure that will further Rutgers’ public purpose and 
connect on-campus learning with real community needs; and to develop partnerships with community 
organizations, civic leaders, and alumni that involve these constituencies as co-educators and 
mentors. 
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THE GRADUATE STUDIES CONTEXT 

Undergraduates come into contact with graduate students in their classrooms and laboratories as 
teachers and mentors. In fall 2005, across the university there were 1,092 graduate students employed 
as teaching assistants (TAs) or instructors and 1,004 in research positions.  

Rutgers has a long-standing commitment to high-quality undergraduate instruction and has 
institutionalized professional training programs for graduate students learning to teach. Section V 
describes the well-established New Brunswick Teaching Assistant Project (TAP), as well as the TA 
training programs in existence on the Newark and Camden campuses. 

Graduate student instruction and TA interactions are not the only ways that undergraduates come 
into contact with graduate students. The use of graduate students as mentors in research labs is an 
integral part of undergraduate science education. Other examples of graduate student involvement in 
undergraduate coursework are described in this section. 

Rutgers, as a large research university, provides motivated undergraduates an opportunity to 
register for graduate courses in disciplines related to their major or of other interest to them. Overall, 
almost 300 Rutgers undergraduates across all three campuses enroll in graduate courses each 
semester. Graduate courses taken by undergraduates span the disciplines, including arts and sciences 
offerings as well as professional school courses. Students also may matriculate in dual degree 
programs, which enable them to enroll in graduate courses before finishing the baccalaureate and 
generally allow them to graduate in less time than it would take to complete two degrees successively.  

INTEREST IN RESEARCH OPPORTUNITIES 

The university’s deans, responding to a request for information about undergraduate research from 
the Middle States Self-Study Steering Committee, provided additional information about 
opportunities for undergraduates to engage in research within departments and centers, as well as with 
individual faculty members. The deans reported that undergraduates are participating in research with 
faculty and graduate students in such diverse areas as paleoanthropology at the Koobi Fora Field 
School in Kenya, historical research on the Thomas A. Edison Papers, spinal cord research at the 
W.M. Keck Center for Collaborative Neuroscience, and equine exercise physiology in the 
Department of Animal Sciences in the School of Environmental and Biological Sciences, among 
many other projects. Other undergraduate research opportunities reported by deans include the 
evolution of the New York Stock Exchange, the domestic policymaking of wartime presidents, the 
prototype testing of a new array of silicon detectors for nuclear experiments with radioactive beams, 
interviews with immigrant women from China, lab work on the structure of key components of the 
AIDS virus; and a glacial watershed monitoring project at the University of Alaska.  

Many undergraduates indicate interest in research programs, particularly in the sciences, where 
over 80 percent of the students surveyed expressed interest in doing research as undergraduates. 
Many science concentrations include a research component as a requirement for graduation. Most 
lower-division students, however, reported having no major research assignment or experience in 
their courses, although most reported having exposure to research approaches or findings. Among 
freshmen and sophomores, all but a handful of students said that they knew very little about 
opportunities for research outside of the classroom, but expressed a strong interest in knowing more 
about research opportunities. About half of the first- and second-year students said that they hoped to 
engage in research with a faculty member before graduating.  
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SECTION VI: ASSESSMENT OF STUDENT LEARNING 

Building on our long and successful history of institutional assessment, Rutgers is now engaged in a 
comprehensive program to develop and incorporate realistic and effective student learning outcomes 
assessments into the regular functions of all of our academic units. Section VI provides an update on 
university educational assessment initiatives since the last Middle States Review; an overview of 
ongoing student learning assessment efforts; and a summary of our most recent initiatives on student 
learning assessment and plans going forward. 

THE NATIONAL CONTEXT  

Faculty and administrators at Rutgers are joining their colleagues in the national discussion about the 
importance of implementing more rigorous and data grounded standards of accountability and 
assessment in higher education. Recent initiatives at Rutgers include: 

• Collaboration with our peers in the Association of American Universities, 
through the AAU Data Exchange, to develop a set of comparative indicators for 
both undergraduate and graduate education.  

• Piloting the Collegiate Assessment of Academic Proficiency (CAAP) exam, the 
standardized assessment program developed by ACT, to determine if such 
standardized testing instruments are useful tools for the university in its effort to 
assess and evaluate outcomes of our general education program. 

• Periodic administration of the National Survey of Student Engagement (NSSE). 
Rutgers piloted NSSE on the New Brunswick campus in 2005 and is expanding 
the survey to all three campuses in spring 2008. 

• National leadership in collecting both institutional and comparative data about 
graduate education, in addition to applying the traditional mechanisms of 
assessment associated with academic graduate degrees. It is anticipated that we 
will administered NSSE every two or three years, alternating with our own suite 
of surveys.  

• In concert with its peer institutions in the AAU, evaluation of participation in the 
VSA and piloting the CLA for the assessment of student learning. 

• Establishment of assessment advisory committees in each school at Rutgers, 
establishment of the Assessment Council to provide oversight and coordination 
of the work of the assessment committees, and establishment of the Executive 
Council on Assessment to provide strategic planning for the Assessment Council 
and to ensure that a feedback loop brings the results of assessment back to the 
school and program level for improvement.  

• Development of a broad set of dashboard indicators as a management 
productivity tool in helping to guide the university in its pursuit of excellence and 
accountability. 

In undertaking these activities, the university is seeking to determine the best mix of instruments 
and methods for comprehensive institutional effectiveness and student learning outcomes assessment 
programs. The goal is to select, among the vast array of national, commercial, and homegrown 
programs, those that provide Rutgers with the most useful information for planning and program 
development within each of our programs and schools. 
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BACKGROUND 

Educational assessment is a critical feature of achieving excellence in instruction. At Rutgers, as at 
most top-tier higher education institutions, evaluation of the curriculum and evaluation of student 
knowledge and competencies have long been integral to the teaching process. What has changed is a 
greatly enhanced awareness of the importance of assessment of all facets of university life, a desire to 
integrate this awareness into the culture of the institution (to create a pervasive “culture of 
assessment”), a determination to develop practical and valid learning outcomes assessment processes 
throughout the university, a commitment to use the results of assessment in a regular process of 
improvement and renewal, and a mechanism to infuse these practices into the academic enterprise. 
Our present efforts derive from a long-standing institutional commitment to systematic review, 
feedback, and renewal.  

A RENEWED FOCUS  

In the years since the last Middle States review, Rutgers has expanded its assessment efforts and 
developed a number of initiatives designed to assess the quality of the educational experience both in 
and beyond the classroom. With a heightened national focus on assessment, and increased 
institutional recognition of the importance of systematizing assessment efforts, we have committed 
ourselves to expanding, intensifying, and coordinating assessment approaches at all levels and across 
all units. 

As we pursue this agenda, overarching fundamental questions—each of which defines a number 
of daunting challenges—guide our work. 

• How do we create a universitywide culture of assessment? 
• How do we provide for consistency and high standards while at the same time 

recognizing the great breadth and heterogeneity of our academic units, student 
life programs, and general services for students, as well as myriad other programs 
offered across the university? 

• How do we incorporate the existing individual assessment efforts at the 
university—some self-initiated, some dictated by professional degree programs 
and accrediting bodies, and some in nonacademic areas guided by national 
association standards and practices—into a cohesive program with distinctive 
institutional flavor that draws upon and contributes to our mission, heritage, 
strengths, and location? 

• What are the appropriate structures and incentives that will effectively sustain a 
universitywide commitment to a culture of assessment linked to planning and 
improvement? 

• How do we ensure that there will be systematic and consistent use of the results 
of assessment to revise, improve, and renew our programs? 

In the full text of the self-study we identify the units responsible for evaluation and assessment 
activities throughout the university. Then we provide examples of case studies of assessment within 
individual programs or schools. Finally we describe our plans for a universitywide, more highly 
integrated and consistent assessment program to be implemented as a framework for all our 
educational activities.  

INSTITUTIONAL SUPPORT FOR ASSESSMENT 

Over the past ten years, a number of offices at Rutgers have initiated successful assessment efforts 
across the university. They are listed below and this section details their activities.  
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• Office of Institutional Research and Academic Planning (OIRAP) 
• Center for Teaching Advancement and Assessment Research (CTAAR) 

(formerly the Center for the Advancement of Teaching) 
• Center for Organizational Development and Leadership (ODL) (formerly 

Program for Quality and Communication Improvement) 
• Office of Instructional and Research Technology 
 

The Office of Institutional Research and Academic Planning is responsible for all the major 
functions of an institutional research office in a major AAU public university; participation in the 
Association of American University’s Data Exchange, conduct of student opinion surveys at entry 
(Cooperative Institutional Research Program), at graduation (Graduating Student Opinion Survey), 
and national surveys of student attitude (National Survey of Student Engagement). In addition to 
providing data, OIRAP engages in a broad array of analytical and empirical studies to understand and 
advance educational outcomes, inform and guide institutional decision-making, and report on 
institutional performance. 

The Center for Teaching Advancement and Assessment Research is responsible for the 
university’s Student Instructional Ratings Survey and supports and directs numerous faculty 
development activities, from support for teaching portfolios to extensive support for instructional 
technology efforts. The Center has been given an expanded mission to assist in the development of a 
systemized approach to learning outcome assessment. 

The Center for Organizational Development and Leadership was created to translate successful 
organizational practices from education, healthcare, and business to promote improvements in 
effectiveness within colleges and universities. It has been involved in a large number of assessment 
projects, from undergraduate advising to faculty outreach. Notably, it developed and implemented the 
Excellence in Higher Education program, an adaptation of the Baldrige criteria to higher education.   

The university’s Instructional Technology Initiative, combined with the Mellon Foundation Cost 
Effective Uses of Technology in Teaching grant, resulted in rigorous learning outcome assessments, 
while considering cost effectiveness of new technologies. The results of these projects led to the 
creation of the Office of Instructional and Research Technology and the establishment of 
universitywide goals for educational support technology. 

ASSESSING STUDENT LEARNING OUTCOMES 

As with much at Rutgers, student learning assessment has been largely decentralized; the methods of 
evaluating learning, the comprehensiveness of the programs to assess learning, and the use of the 
results of assessment, have mostly been the purview of individual programs, departments, and 
schools. Nevertheless, these varied programs have had several common elements, providing each 
with meaningful measures of student learning. Programs have used evidence from student 
performance in courses (grades and written work), evaluations from standardized student course and 
instructor evaluations, surveys of graduating seniors, measures of academic achievements of 
graduates, reports on graduates’ success in post-baccalaureate education and the labor market, and 
success in national competitions. Section VI provides an overview of campus and college-level 
assessment practices, illustrated with examples from different academic units.  

General Education 

General education requirements for arts and sciences students are established by each individual 
campus and within that context by individual academic units, including professional schools with 
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established requirements set by the appropriate specialized accrediting body. The goals and methods 
used for general education development and assessment on each of the three campuses are discussed 
in this section. The previous structure of the liberal arts colleges made the development of uniform 
learning outcome assessment tools very difficult. The new collegiate structure in New Brunswick, 
created as a result of the implementation of the Task Force on Undergraduate Education 
recommendations, will help the university do a better job of assessment in this area. This part of 
Section VI also describes the changes being implemented in New Brunswick for the core curriculum 
and its assessment. An overview of assessment practices in the Writing Program is presented as an 
example of general education assessment. 

Departmental and Program Learning Outcome Assessment Practices 

The results of an Assessment Inventory, conducted in October 2006, are described in Section VI. A 
few departmental learning outcome assessment plans are presented as examples of best practices to 
date. These include in New Brunswick, Environmental Science, Food Science, Cell Biology and 
Neuroscience, Mechanical Engineering, and the Graduate School; in Newark, the Teacher Education 
Program and the College of Nursing; in Camden, the School of Business−Camden; and 
universityside, a critical supporting unit for learning outcomes, Rutgers University Libraries. 

WHERE WE ARE NOW 

The university is actively involved in a wide range of assessment activities—including pilot testing 
some of the national instruments, such as NSSE and CLA; devising our own assessment tools; 
strengthening our own institutional resources to bring concepts into practice; and encouraging the 
development of a widespread understanding of the functions of assessment universitywide. The 
transformation of our undergraduate core curricula is also stimulating assessment initiatives; changes 
in general education and in education in the undergraduate major are all being designed with 
significant built-in assessment components. Over the next few years these features will become more 
deeply embedded in Rutgers’ culture.  

We have already evaluated all of our academic departments to determine what kinds of learning 
outcomes assessment they now employ. University offices responsible for assessment and 
institutional research are taking on more responsibility for encouraging rapid development of 
effective assessment measures and realistic timelines for implementation are in place. The 
university’s central administration is strongly committed to this sea change; budget and planning 
decisions—previously loosely coupled with assessment data—are now increasingly dependent on 
these data. This change is supported by all-funds budgeting, a data-driven budgeting process that 
allows deans to more closely integrate institutional resources with accomplishment of their schools’ 
academic priorities. The relationship between resources and assessment will be strengthened as the 
culture of assessment increasingly pervades the way we do business at Rutgers. We have established 
a number of key universitywide strategic planning committees, including an Executive Committee on 
Assessment, to oversee, coordinate, and support the development and integration of thoughtful and 
useful assessment practices, and we are committed to going forward. 

MOVING FORWARD 

The changing nature of expectations of higher education coupled with the availability of new 
technologies that bring vast quantities and varieties of information to everyone is changing the 
standards that we are expected to meet with regard to measures of the academy’s success. These new 
expectations necessitate new institutional structures within higher education and within the university 
that better document and make transparent the success of our students. More than ever, we recognize 
the importance of being able to codify our learning goals, prove the extent to which we achieve them, 
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and demonstrate how matriculation at Rutgers makes a difference for those who earn a Rutgers 
degree.  

To this end, the university has reorganized the Center for Teaching Advancement and Assessment 
Research (CTAAR), previously known as the Center for the Advancement of Teaching, with an 
expanded mission to invigorate and coordinate assessment activities and to bring energy, resources, 
and visibility to new and innovative assessment activities throughout the university. CTAAR will 
provide the means for the university to communicate with the state and the nation through 
publications, websites, and open workshops and presentations on topics in assessment. Through the 
center’s programs, the university will cooperate with other institutions of higher education throughout 
New Jersey to learn from each other about best practices, and to share the results of pilot projects and 
new initiatives. Rutgers is approaching learning outcomes assessment, for both general education and 
for departments and programs, as a continuous and long-term process, based on sound research 
principles that can be a model for institutions in the state of New Jersey and the nation. As an 
administratively sanctioned, highly visible, respected, and experienced central resource to promote 
and implement effective assessment strategies across the university, CTAAR will be a key resource in 
transforming faculty interest and commitment to assessment.  

Over the next five years, CTAAR’s broad mandate includes a review of assessment practices in 
all facets of university function that affect student life and learning. CTAAR’s leader, who now holds 
the new title of associate vice president of academic affairs for teaching and assessment research, will 
bring a unified vision to assessment practices while still providing for the diversity necessary to 
enable varied disciplines and operations to design effectiveness measures that meet their specific 
missions. The university’s new assessment mechanisms will utilize and build on the many successful 
practices and programs on which it has relied for years. 

Section VI describes the new universitywide structure and procedures for learning outcome 
assessment, including the Assessment Advisory Committees for each school; the Assessment Council 
to oversee the four-year reporting and feedback cycle for all departmental processes for learning 
outcome assessment across the university; and the Executive Council for Assessment, the strategic 
planning body for learning outcome assessment in the university. The Executive Assessment Council, 
chaired by the executive vice president for academic affairs, is a forum for senior university 
leadership to develop the university’s assessment strategy, enhance the culture of assessment, and 
develop and sustain linkages among planning, assessment and continuous improvement throughout 
the university.  

This section also outlines new learning outcome assessment initiatives, begun in 2007. These 
include a longitudinal assessment of the communication learning goal; assessment of the information 
literacy learning goal with the help of the Rutgers University Libraries; pilot projects for student 
learning portfolios, using the Online Student Portfolio software in Sakai; a pilot of the Collegiate 
Assessment of Academic Proficiency exam; piloting the Collegiate Learning Assessment instruments 
for first year students and seniors; and another cycle of the National Survey of Student Engagement. 

SECTION VII: EDUCATION AND RESEARCH  
IN AN URBAN SETTING: RUTGERS−NEWARK 

Section VII focuses on the urban mission of Rutgers−Newark and assesses it from three main vantage 
points: student characteristics, educational offerings, and faculty engagement. The self-study provided 



MSCHE Reaccreditation 2008 Guide to Self-Study 
Rutgers, The State University of New Jersey 28 

an opportunity to identify the scope and depth of the campus’s engagement with its mission and to 
appraise the extent to which the urban focus animates education and research on the campus.  

BACKGROUND: MISSION, HISTORY, AND LOCATION 

Rutgers−Newark has a long and proud tradition of providing a first-rate education to students of 
modest means, to first-generation college attendees, and to students of diverse racial, ethnic, and 
religious backgrounds. The campus also has had considerable success in enrolling students with 
outstanding academic records, attracted by its Honors College, the diverse student body, relatively 
small classes, the educational opportunities of the city, and the campus’s growing reputation for 
academic excellence.  

This mission is paired with Rutgers–Newark’s role as the state’s center of professional education 
and training for future business, legal, and civic leaders, offering high-quality research and graduate 
programs in the sciences, professions, and selected areas of the social sciences and humanities most 
relevant to urban settings. Finally, its location in downtown Newark, adjacent to New Jersey’s most 
concentrated cluster of cultural, scientific, and medical institutions, and government, business, legal, 
and mass media headquarters, has become an ever-greater asset. 

In 2007, the campus was ranked 12th among Small Research Universities by the Faculty 
Scholarly Productivity Index. It has also been ranked the most diverse campus among Ph.D.-granting 
institutions in the United States by U.S. News & World Report for 11 consecutive years. That the 
campus has been recognized in these two dimensions—for the diversity of its student body and the 
quality of its faculty—speaks to the mission of the campus and the goals it has set for itself. 

The campus’s close proximity to other institutions of higher education, especially the graduate 
health complex at the University of Medicine and Dentistry of New Jersey and the undergraduate and 
graduate professional schools at New Jersey Institute of Technology, allows for other enhancements 
in its academic programs. 

SPECIAL CHARACTERISTICS OF THE UNDERGRADUATE STUDENT BODY 

Ever since the 1960s, the Newark Campus has attracted a highly diverse student population. Students 
bring with them strong professional interests and are attracted to the campus for its academic 
programs. One measure of the campus’s evolution is its rapid growth over the past decade, increasing 
enrollment by over 16 percent, from 9,084 in 1998 to 10,553 in fall 2007. Many students are first-
generation college attendees and many are members of new immigrant groups. This reflects the 
demography of northern New Jersey, which the campus has warmly embraced. Indeed, the increase in 
student enrollments since the late 1990s has been accompanied by a signification shift in the 
demographic composition of the student body.  

UNDERGRADUATE ACADEMICS AND ACADEMIC SUPPORT SERVICES 

Rutgers−Newark has shaped educational offerings and services to meet the special needs of an urban-
based student population. Campus efforts have fostered the broad intellectual and personal 
development of students and have achieved desired results in enrollment growth, diversity, and the 
academic profile of the entering class. Special academic and student life programs address other 
student characteristics, such as religious diversity and multilingual learning, especially for students 
who grew up in homes in which English is not the primary language. Preprofessional programs exist 
in social work, criminal justice, nursing, the business disciplines, the arts, political science (pre-law), 
biological sciences (pre-med), education, and other areas of the curriculum. Programs such as the 
Honor College and the Career Development Center provide opportunities for experiential learning. 
Other programs, such as the Minority Biomedical Research Support Program and the Academic 
Foundations Center, directly address the learning needs of students from the greater Newark area. 
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Assessment of Undergraduate Education 

During the past three years, three faculty committees have assessed critical aspects of the 
undergraduate enterprise, with each committee building on the work of the previous groups. During 
the 2004–2005 academic year, the Study Group on Undergraduate Admissions assessed the 
enrollment process and academic support services in light of the campus’s mission. The second major 
committee, the Committee on Assessment of Undergraduate Programs, evaluated undergraduate 
liberal arts education and probed issues central to Rutgers–Newark’s continued growth and vitality. 
Beginning in December 2006, a campuswide Committee on the Future of Undergraduate Education 
reviewed the previous committees’ recommendations, many of which had clear implications for the 
entire campus. In particular, this committee examined the general education core curriculum in light 
of the increasingly preprofessional nature of the undergraduate student body, and it is developing a 
comprehensive vision for undergraduate education that reflects the distinctive character and unique 
strengths of Rutgers–Newark. The data-driven review of student outcomes in the Writing Program 
provides a good example of assessment in Newark. An intensive reevaluation and fundamental 
program reform to meet student learning needs were direct responses to a review of student outcomes 
in the Writing Program.  

OUTREACH, COMMUNITY COMMITMENT, AND THE URBAN MISSION 

Our commitment to educational opportunity extends beyond our own students to an extensive range 
of precollege programs; at last count, Rutgers–Newark sponsored 20 such programs. These include 
the Abbott Leadership Institute, which helps parents play a larger role in the management of their 
children’s schools; a faculty initiative from the Department of Urban Education to bring about 
systemwide improvement of mathematics education in the Newark public schools; the support for 
charter schools provided by our Community Law Clinic at the School of Law; the tutoring by Honors 
College students at St. Benedict’s Preparatory School and the Thirteenth Avenue Elementary School 
in Newark; and the efforts of the Institute on Ethnicity, Culture, and the Modern Experience to bring 
cutting-edge scholarship to Newark teachers through the Teachers as Scholars Program. The Newark 
Campus recently negotiated its largest grant ever for a precollege program, over $1 million for the 
Academic Foundations Center to assume oversight of the READY Program for the next eight years. 
This program provides counseling, tutoring, scholarships, and other kinds of assistance to low-income 
youth. 

The campus’s commitment to the Newark community is shared by the campus’s student 
organizations. More than 30 student organizations—groups as diverse the History Club, the Christian 
Fellowship, and the Gay and Lesbian Alliance—work on projects that provide services to low-income 
people in the surrounding areas. For instance, Rutgers students have worked with Habitat for 
Humanity on the construction of a house three blocks from campus. 

RESEARCH AND COMMUNITY OUTREACH  

Rutgers–Newark supports the university’s mission of creating new knowledge, providing top-quality 
education to its students, and sharing its academic and intellectual resources with the state’s citizens. 
To accomplish that mission, Rutgers–Newark has established a variety of research centers where 
faculty are involved in cutting-edge research and where faculty and students are actively engaged in 
community outreach. The centers provide students with interactive, experiential learning 
opportunities to complement more traditional academic experiences. In the mid 1990s, the campus 
began to recruit and attract faculty members whose research agendas resonated with the urban 
mission of the campus. Today, faculty members whose research engages with the city can be found in 
every school and college on the campus. For some, this focus entails a historical or contemporary 
interest in the city of Newark itself, a rich site of investigation for those concerned with issues of 
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immigration, education, race relations, mobility, and exclusion. Others explore urban issues at a 
macro-level, a focus that generates lively interest in the city as a dynamic space in which the local, 
national, and global converge. To foster such initiatives, the campus has allocated significant 
resources to support faculty research consistent with the campus’s urban orientation. In tandem, it 
provides students with rich training opportunities that deepen their experience and understanding of 
the urban environment. 

SECTION VIII: COMMUNITY ENGAGEMENT:  
RUTGERS−NEW BRUNSWICK AND RUTGERS−CAMDEN 

Rutgers University has a long and distinguished history of outreach to the larger community; service 
has always been integral to its mission as a public university and New Jersey’s land-grant university. 
This section examines the ways in which the university’s comprehensive campus at New Brunswick 
and its southern campus at Camden contribute to fulfilling the university’s strategic goal of linking 
academic distinction with significant service to communities beyond these campuses, particularly to 
the citizens of New Jersey.  

The university has periodically scrutinized its outreach efforts, making adjustments to its 
programs to serve the changing needs of the citizens of the state. Over the past two decades, these 
assessments have been formalized as universitywide reports published by the Office of the President. 
These types of reports are important tools for assessing institutional effectiveness and outreach—they 
combine analyses and summaries of the economic impact of the university and they help raise the 
visibility of Rutgers’ service mission. 

Since its invitation to join the AAU in 1989, Rutgers has also worked closely with other 
prominent higher education institutions to set standards for quality and assessment practices. For 
example, through its participation in the Kellogg Commission on the Future of State and Land Grant 
Universities, Rutgers assessed a broad range of issues directly affecting quality in colleges and 
universities, including the impact and scope of its involvement with the broader community.  

Soon after his arrival at Rutgers in 2002, President McCormick launched four initiatives designed 
to strengthen the university’s communications and relationships with New Jersey citizens. The 
university redesigned the Rutgers website to include a section focusing on service to the state; created 
a faculty traveling seminar to give recently hired faculty an opportunity to gain new knowledge of the 
communities many students call home and a deeper understanding of the state’s concerns; launched a 
Research in Service to New Jersey Program to encourage links between faculty research and 
community service; and created Friends of Rutgers, an organization designed to generate increased 
awareness and support for Rutgers among New Jersey citizens. These four initiatives have stimulated 
discussion and strengthened communications between the university and the larger community across 
the state.  

Rutgers has more than 200 centers, bureaus, and institutes, offering a vast array of service and 
outreach programs. While outreach programs are all designed to engage the university with the larger 
community, they differ considerably with regard to the relative importance of service, instruction, and 
research; sources of funding; scale of operations; mission; and other factors. Section VIII describes 
five models of outreach that highlight different kinds of community engagement. Four of these are 
used to describe initiatives in New Brunswick and the fifth is used to describe Camden initiatives.  
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The five models convey the diversity of service and outreach programs. The examples chosen to 
represent the models illustrate the university’s commitment to outreach and document its engagement 
with the citizens of New Jersey. They exemplify the university’s numerous outreach-related projects, 
initiatives, and programs engaged in professional development, applied research, and service to 
communities and special populations. Each example is described according to a common framework, 
to help point up the salient characteristics of its history, mission, academic base, activities, student 
engagement, assessment, and plans. In keeping with the self-study report’s focus on undergraduate 
education, each example includes a report on student engagement, as well as a discussion of the 
relationship of teaching and research to service. Moreover, the examples illustrate how learning 
gained through outreach practice feeds back to the academic knowledge base; ongoing assessment of 
program efficacy creates a critical feedback loop. Each example also includes a summary of major 
programs that further the mission of the center or institute, an analysis of the sustainability of the 
entire initiative and its success in engaging students, and a description of plans for enhancement. The 
models are briefly described below. 

• The Land Grant Service Model describes an organization whose ethic of public 
university service to community and nation and modes of engagement have 
distinguished Rutgers from other institutions of higher education in the state in 
the 19th and early 20th centuries and continues to do so today. Example: New 
Jersey Agricultural Experiment Station 

• The Professional Constituency Service Model describes an institution that serves a 
clientele defined by professional identity and links to a professional school that 
trains, certifies, or prepares students for licensure. Example: Institute for Families 
in the School of Social Work 

• The Social Service Model describes a self-supporting operation that serves a broad 
social need. Such groups combine the resources of an external organization with 
those of a professional school to strengthen the school’s outreach program. 
Example: the Center for Effective School Practices, now an initiative within the 
Graduate School of Education 

• The Client-Oriented Policy Services Model describes an initiative that serves as a 
centralized repository for addressing critical applied research needs within the 
community, for example as a “policy central’’ institution for the state, while 
simultaneously serving the needs of professional degree programs. Examples: the 
Alan M. Voorhees Transportation Center and the Rutgers Center for Green 
Building within the Edward J. Bloustein School of Planning and Public Policy 

• The Community Building Model describes a university outreach effort designed to 
foster social and economic development in a particular community. Examples: 
the LEAP Academy at the Center for Strategic Urban Community Leadership in 
Camden and the Rutgers Camden Technology Campus 

CONTEXTUAL CHALLENGES OF OUTREACH AND ENGAGEMENT  

Each of the outreach units featured in this section is organized to link the knowledge or expertise 
needed by a particular community with the teaching and research base of the outreach program. For 
the New Brunswick examples, the challenge is to ensure that each initiative uses effective means of 
engaging a specific Rutgers teaching and research community with its appropriate constituency. The 
five New Brunswick-based initiatives develop and maintain mechanisms to link the needs of diverse 
communities to the university’s knowledge, skills, and expertise. New Jersey and its surrounding 
regions constitute the primary arena for this engagement. 
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For the Camden examples, the challenge is of a different order. Here the first goal is to develop 
the social and economic organizations in Camden City and southern New Jersey to which the 
university’s teaching and research communities can link. In realizing this goal, the challenge is to 
build new institutions in the community and provide them with interactive links to the university that 
are sufficient to enable these organizations to become self-sustaining. Once community and economic 
organizations become self-sustaining, the cycle of engagement can begin anew.  

SECTION IX: INTERCAMPUS GOVERNANCE AND DEVOLUTION 

Section IX responds to and updates two issues raised in the report to the MSCHE of August 2003 
regarding our 2003 Periodic Review Report: 

• The potentially dramatic effects on Rutgers of a proposal made in 2002 by then 
New Jersey Governor James McGreevey to restructure the state’s research 
universities into three semi-autonomous and competitive university centers 
located in Newark, New Brunswick, and Camden. 

• The need to assess the balance between an all-university identity, mission, and 
administrative responsibility with the need to foster and promote the special 
features and qualities of its Newark and Camden campuses. 

Although the state’s restructuring proposal is currently officially on “pause” and unlikely to be 
reactivated in the near future, the subject of the balance between Rutgers’ one-university concept and 
the responsibilities and autonomy of the three campuses continues to receive attention. Since 
President McCormick has set forth “the devolution of authority from Old Queen’s to the university’s 
campuses and units” as one of the five key values that would guide his administration of Rutgers, this 
self-study provides us with an opportunity to examine how this value is currently manifested. It also 
gives us the opportunity to highlight two other key values of President McCormick: clarification of 
responsibilities and functions and the importance of teamwork and collaboration. 

The formal university structure acknowledges three campuses: Camden, Newark, and New 
Brunswick. Their histories, schools, and distinctive attributes are briefly reviewed in Section IX. So, 
too, are the roles played by the Rutgers New Jersey Agricultural Experiment Station and the Division 
of Continuous Education and Outreach in contributing to our mission to serve the citizens of New 
Jersey statewide.  

Devolution is intended to provide the three campuses with an appropriate level of autonomy and 
control, permit rapid response to local conditions, develop local cultures, and increase the ability of 
local administrations and faculty to accomplish their goals. Devolution must also retain for central 
administration those structures and controls that benefit from economies of scale, are required by 
external agencies to be centralized, or that relate to maintaining recognition of Rutgers as an entity. 
Thus those areas of responsibility that will be held centrally include: 

• Central board-level governance 
• Legal counsel 
• State and federal relations 
• University-level public affairs 
• Fundraising oversight and support 
• Labor relations and union negotiations 



MSCHE Reaccreditation 2008 Guide to Self-Study 
Rutgers, The State University of New Jersey 33 

• Accounting, internal control, and audit 
• University level promotion and tenure review 
• Management of the library system 
• Management of facilities construction 
• Debt management 
• Universitywide budgeting. 

The president, the executive vice president for academic affairs, the senior vice president for 
administration and chief financial officer, the secretary of the university, the vice president and 
general counsel, the provost−Camden and the provost−Newark are identified in Rutgers University 
policies as the seven principal university officers and these policies specify their responsibilities.  

The uniform financial profile of the university makes it clear that for purposes of financial 
reporting the Camden, Newark, and New Brunswick campuses are not separate entities. They do not 
independently issue debt or borrow money. In contrast, the new system of all-funds budgeting is an 
example of devolution. Implemented beginning in AY 2003–2004, this new budgeting process for the 
first time allocates a fixed percentage of tuition revenues to the units that generate the revenue, 
increases the return of grant overhead to the units that receive the grants, encourages entrepreneurship 
by deans and provosts, and increases rates of return of net proceeds from various other revenue 
sources, thus allowing deans to more closely integrate institutional resources with accomplishment of 
their schools’ academic priorities.  

In areas under the senior vice president of administration and chief financial officer, significant 
examples of devolution include: 

• Authority of the director of purchasing−Newark to approve purchases, purchase 
orders, contracts, and agreements that have a total value up to $250,000 

• Establishment of Newark Computing Services, Camden Computing Services, and 
New Brunswick Computing Services as part of the Office of Information 
Technology’s Campus Computing Services unit  

• Devolution of responsibility for most aspects of post-award grant administration 
on the Newark Campus to the Newark Grant and Contract Accounting office. 

In areas under the executive vice president for academic affairs, significant examples of 
devolution include: 

• July 2003 shift of operating budgets and line personnel for the Camden and 
Newark admissions offices to the campus provosts 

• 2003 restructuring of the Office of Financial Aid which resulted in the campus 
director at Newark reporting to the Newark vice provost and the campus director 
at Camden reporting directly to the Camden associate provost for enrollment 
management 

• Responsibility of the Camden and Newark provosts for their campus Registrar’s 
Offices 

• Responsibility of the admissions offices on the Camden and Newark campuses to 
their respective provosts 

• Authorization by the university for both the Rutgers−Newark Office of 
Sponsored Research and the Rutgers−Camden Office of Sponsored Research to 
serve as pre-award grant administration units  
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• 2003 restructuring of Rutgers University Health Services that resulted in three 
student health services, each operating and accredited independently, reporting to 
a campus official, and maintaining independent budgets. 

This section also summarizes key governance issues, including academic standards, labor 
relations, faculty and staff personnel policies, governance and policy for the Rutgers University 
Libraries, as well as the recent establishment of an online university policy library.  

This section contains no current recommendations. It concludes by noting that absent any 
discernible movement toward revisiting the restructuring proposals by the state and governor, the 
system of strategic devolution we have in place has, on balance, served us well. It will continue to be 
refined and improved, and the university is committed to an ongoing process of addressing any 
remaining issues and those which will inevitably arise in the future. 
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RECOMMENDATIONS  

SECTION I: UNDERGRADUATE ENROLLMENT MANAGEMENT  
AND EDUCATIONAL PROGRESS 

1. Refine and implement undergraduate enrollment management plans and initiatives on all 
campuses while enhancing systems and programs to strengthen quality, retention, and 
graduation rates.  

 Primary responsibility: Vice president for enrollment management 

 Assessment: Monitor outcomes and revise plans and programs as appropriate. 

2. Develop a comprehensive strategic plan for increasing merit and need-based financial aid 
and designate resources to sustain or enhance university enrollment, diversity, access, 
opportunity, and equality goals. 

 Primary responsibility:  Vice president for enrollment management

 Assessment: Document and disseminate plan, and monitor enrollment, quality, 
diversity, access, opportunity, equality, and goals for enhancement 
of financial aid resources outcomes. 
 

 
SECTION II: CURRICULAR, COCURRICULAR, AND EXTRACURRICULAR SERVICES 

1. Continue to develop, enhance, and implement programs that bridge academic and student 
life-based learning in line with TUE report in New Brunswick and respective initiatives in 
Newark and Camden. 

 Primary responsibility: Executive vice president for academic affairs 

 Assessment: 
Track outcomes and progress universitywide and by campus, and in 
comparison to peer institutions. 

2. Improve coordination between and among academic support units, oversee collection of 
learning outcomes data for these units. 

 Primary responsibility: Vice president for undergraduate education, provosts 

 Assessment: Track outcomes and progress relative to effectiveness of learning 
support programs. 

3. Enhance student life services and programs to strengthen students’ engagement with the 
university and the quality of the student life experience.  

 
Primary responsibility:  Vice president for undergraduate education, vice president for 

student affairs, provosts 

 

Assessment: Track and monitor outcomes and progress in development of 
programs to strengthen student engagement and enhance quality of 
student life. 
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SECTION III: UNDERGRADUATE EDUCATIONAL OFFERINGS  
AND GENERAL EDUCATION 

1. Complete the development and approval of a New Brunswick core curriculum for all liberal 
arts students and the components of the core that are part of the curricula of the professional 
schools; continue to develop educational programs on all campuses that broaden students’ 
educational opportunities. 

 Primary responsibility:  Executive vice president for academic affairs 

 Assessment: Develop a portfolio of program evaluation and learning outcome 
measurement tools to document outcomes, monitor progress over 
time, and promote the use of outcomes information in planning and 
improvement efforts. 

2. Promote and provide expanded opportunities and access for study abroad while developing 
new and strengthened academic initiatives in global and international studies. 

 Primary responsibility: Dean, Rutgers Study Abroad and provosts 

 Assessment: Monitor outcomes, including participation in study abroad 
programs; monitor approval and promotion of new majors, minors, 
and certificate programs in global and international studies. 

3. Develop a long-term strategic plan to improve coordination in the availability and use of 
instructional support technology throughout the university, on and off-campus. 

 
Primary responsibility: 

University librarian, vice president of information technology, and 
vice president for continuous education and outreach 
 

 Assessment: Develop a portfolio of measures to monitor and document outcomes 
and progress in the use and enhancement of instructional 
technology. 
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SECTION IV: RELATED EDUCATIONAL ACTIVITIES 

1. Continue to develop strategic partnerships that foster high quality programs for the 
educationally underserved residents of the state, including adult/nontraditional students.  

 Primary responsibility: Dean of University College Community, provosts 

 Assessment: Assess outcomes and progress in addressing needs of 
adult/nontraditional students, both on- and off-campus. 

2. Develop a long-term strategic plan to improve coordination in the availability and use of 
instructional support technology throughout the university, on and off-campus. 

 Primary responsibility: University librarian, vice president of information technology, and 
vice president for continuous education and outreach. 
 

 Assessment: Develop a portfolio of measures to monitor and document outcomes 
and progress in the use and enhancement of instructional 
technology. 

3. Building on existing strengths, develop new cooperative education programs that broaden 
experiential learning opportunities for undergraduate liberal arts and science and professional 
school students in Camden, Newark, and New Brunswick. 

 Primary responsibility: Executive vice president for academic affairs and provosts 

 Assessment: Monitor outcomes and progress on plans and goals. 

4. Work with departments, programs and schools across the university to develop a portfolio of 
certificate programs for undergraduates and graduate students; develop mechanisms to fully 
inform the university community of these opportunities. 

 Primary responsibility: Executive vice president for academic affairs and provosts 

 Assessment: Monitor progress in developing new programs and track the 
effectiveness of communication efforts. 
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SECTION V: USING THE RESEARCH AND  
GRADUATE CONTEXT TO ENHANCE UNDERGRADUATE EDUCATION 

1. Increase opportunities for participation of undergraduates in research and other scholarly 
experiences on all campuses 

 Primary responsibility: Vice president for undergraduate education and provosts 

 Assessment: Track outcomes and progress in awareness and participation of 
students and faculty universitywide and by campus. 

2. Secure additional resources to support expansion of undergraduate research and other 
scholarly opportunities through individual philanthropy and corporate support. 

 Primary responsibility: President, Rutgers University Foundation 

 Assessment: Track outcomes and progress in resource generation and use. 

3. Develop and implement a strategic plan for assessment of student research, experiential 
learning opportunities, and other scholarly programs for undergraduates universitywide. 

 Primary responsibility: Executive Council on Assessment 

 Assessment: Develop and implement a portfolio of methods to measure 
outcomes and progress, and for comparison with peers. 

   

SECTION VI: ASSESSMENT OF STUDENT LEARNING 

1. Continue to develop and implement new assessment structures to improve data collection 
and analyses to support the assessment of student learning outcomes at all levels: 
institutional, school, and program. 

 Primary responsibility: Associate vice president for academic affairs, teaching and 
assessment research 

 Assessment: Develop a comprehensive portfolio of measures to monitor student 
learning outcomes and progress, and also to evaluate the assessment 
system. 

2. Develop and implement plans for enhancing support for and coordination of assessment 
efforts throughout the university. 

 Primary responsibility: Executive Council on Assessment 

 Assessment: Document and monitor progress relative to plans. 
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SECTION VII: EDUCATION AND RESEARCH  
IN AN URBAN SETTING: RUTGERS−NEWARK 

1. Refine and implement policies and procedures to improve recruitment, academic support, 
retention, transfer recruitment, general education requirements, and the review of student 
learning outcomes. 

 Primary responsibility: Provost, Newark 

 Assessment: Monitor outcomes and progress relative to recruitment, retention, 
transfer, and student learning outcome plans and goals. 

2. Expand program planning and evaluation efforts on the campus.  

 Primary responsibility: Provost, Newark 

 Assessment: Monitor campus outcomes and progress over time relative to plans 
and goals. 

   

SECTION VIII: COMMUNITY ENGAGEMENT:  
RUTGERS−NEW BRUNSWICK AND RUTGERS−CAMDEN 

1. Establish a council of deans to strengthen systems and collaboration between schools and the 
vice president for continuous education and outreach in order to enhance the quality and 
impact of outreach and engagement programs across the university. 

 Primary responsibility: Executive vice president for academic affairs 

 Assessment: Evaluate outcomes and progress relative to communication plan and 
its implementation. 
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