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1 INTRODUCTION

In his letter of August 31, 2004 to the newly-formed 15-person faculty-staff study group on
undergraduate admissions, Provost Steven J. Diner wrote:

Rutgers-Newark has a long and proud tradition of providing a first-rate education
to students of modest means, to first-generation college attendees, to students of
diverse racial, ethnic and religious backgrounds ... [and in particular to] students
from Newark and other nearby communities. In recent years, the campus has had
considerable success enrolling students with the highest academic records,
attracted [in part] by our Honors College. We must continue to recruit top
students from all social backgrounds at the same time that we reach out to
students for whom traditional admissions criteria may not be the best predictors of
success. Given these goals, it has become critical therefore for us to examine how
we evaluate the potential for academic success in our admissions process, based
on our experience and the best research available.

The study group met on a regular basis throughout the academic year to address these issues.

We assembled and examined relevant campus-level data on student admissions, retention and
graduation rates. We reviewed a recent national study on parsing the racial and ethnic gap in
student achievement, prepared by the Educational Testing Service. Admissions director Bruce
Neimeyer gave us a detailed look at the current application review process. FASN Associate
Dean Annette Juliano reviewed some new initiatives of the college to enhance developmental
education and first year courses in English and Math. Cary Booker and Deborah Walker-McCall
provided an overview of academic and other services provided to EOF students in NCAS/UC
and Nursing.

Our principal findings are as follows. First, Rutgers-Newark continues to attract both a highly-
qualified and diverse student body, although the mix of students has been changing over time,
with a moderate decline in the percent of students who are native-born African~-American or of
Puerto-Rican descent. Second, maintaining student diversity is a task both for admissions and
on-campus academic support programs. Admissions might want to make greater use of the
“qualitative review” process to better ensure that promising candidates whose academic strengths
are not well represented by the usual indices have an opportunity to come to the University.
Academic advising and support programs need to be strengthened using the best practices of
programs on campus (i.e., the EOF programs and the Honors College) and those beyond the
Rutgers community to contribute to higher retention and graduation rates overall, and among
minority students in particular. Without increasing resources for academic support services, any
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increase in admissions by qualitative review will lead to unacceptable decreases in retention
rates. Third, an on-going program of institutional research is needed both to generate timely
student data and to aid in monitoring progress on diversity issues. The study group’s findings
and recommendations below are divided into four general groupings: Background and Current
Status on Admissions; Importance of Advising, Financial Aid and Other Academic Support
Services; Importance of Institutional Research and Monitoring; and Recommendations for
Maintaining and Enhancing Diversity.

2 BACKGROUND AND CURRENT STATUS ON ADMISSIONS

2.1 Undergraduate Student Profile

By several common and widely-cited indicators, Rutgers-Newark continues to succeed in
attracting both highly-qualified and racially/ethnically diverse students. Overall, the campus has
been attracting an increasing number of applicants in recent years and admission has become
more competitive: total applications to NCAS and the College of Nursing rose from 7,099 in
1999 to 12,058 in 2004, and the percentage admitted declined from 55 to 49 percent. For the
past 8 years, Rutgers-Newark has been ranked by US News & World Report as the most diverse
student body among all PhD-granting national universities, and this distinction remains a
genuine source of campus pride. (In thinking about diversity, we take note of their methodology:
“U.S. News factors in the total proportion of minority students—leaving out international
students—and the overall mix of groups. The categories we use in our calculations are American
Indians and Alaskan Natives (Native Americans), Asian-Americans and Pacific Islanders,
African-Americans who are non-Hispanic, whites who are non-Hispanic, and Hispanics.”)

Racial, ethnic, and economic diversity continue to characterize our undergraduate student body,
although the precise composition of students continues to change, as the table below shows.

NCAS UCN
1999 2003 1999 2003
African-American 17% 17% 32% 26%
Asian 22% 26% 10% 15%
Puerto-Rican 6% 5% 6% 4%
Other Hispanic 14% 14% 12% 11%
White 30% 30% 26% 26%

Other (or No Information) 11% 9% 14% 17%

It is likely that some of this changing racial and ethnic mix is mirrored in changes in the state's
college-age population. One concern raised by the study group is how international students are
accounted for within the current self reported categories. This lack of clarity within these
categories makes it difficult to make comparisons over time (given the changing demographics
of the college-age population) and difficult to assess diversity initiatives at the University. For
example, African American in the table above includes immigrants who would not be considered
“traditional minorities” by many observers. Immigration status was not known for 1999 and
2003, but in fall 2004, 22% of African American students on campus were not US citizens.
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Anecdotal evidence suggests there may have been a decline in recent years in the number of
minority students coming from the city of Newark and nearby communities. The study group
was unable to obtain relevant data on this and recommends that it start to be collected. In terms
of economic diversity, it is clear that the campus continues to serve a significant number of first
generation college students and students from families of modest means. According to a recent
campus survey of new students, 42% of respondents said English was not their first language,
40% are from homes where neither parent had gone to college, and 53% have families who earn
less than $50,000 per year.

One aspect of diversity the study group did not examine is the admission and academic progress
(i.e., retention and graduation) of students whose first language is not English. For many of
these students, campus-based ESL classes and on-going support are likely to be critical factors in
their progress toward graduation.

While student diversity has been maintained, the average SAT score of all regularly-admitted,
enrolled first-year students has risen steadily from 1065 in 1999 to an all-time high of 1125 in
2004, and average rank-in-class rose from the 75th to 81st percentile. (These statistics exclude
EOF and special admit students whose SAT scores tend to be lower than average.) The study
group did not have access to campus level data on trends over time in SAT scores or class rank
by race and ethnicity, although national data would indicate there are likely to be a significant
achievement gaps by race and ethnicity. (See Data Appendix Tables A, B, C & D)

2.2 Admissions Process

The current application review process is a complex one, which uses both an index number
(based on weighted average of class rank and SAT scores) and a qualitative review/enhanced
review in which other factors are also taken into account. The ‘philosophical’ basis underlying
the index number used to admit about two-thirds of the students to the university is not well
understood. However, this may not be a critical factor for our campus as the index is adjusted
yearly depending on the total number of students to be admitted, and along with qualitative
review seems to yield desired results in terms of overall enrollment growth, diversity, and
improving academic profile of the entering class. Students not achieving the base index score for
the year qualify for the qualitative review/enhanced review if they fall within a certain range
(which again may vary by year) beneath the base. Applications subject to the qualitative
review/enhanced review are examined to identify potential students who may benefit and benefit
from the campus in a variety of ways that may not be captured by the traditional index. Features
considered in this qualitative/enhanced review include: pre-college programs, extra curricular
activities, community and volunteer service, awards and honors, employment, family
obligations, essay statement, and an overall assessment by the reader. Additionally, a student’s
academic credentials are reassessed based on the local school context as measured by
socioeconomic factors, municipality distress indicators, national free lunch program recipients,
and New Jersey DFG (Abbott) school districts. Other attributes considered are parental
education, ethnicity, foreign languages and veteran status.

Use of the qualitative/enhanced review in its present form is relatively new, having been
introduced in response to recent Supreme Court decisions. Consequently, its impact on student



Report of the Study Group on Undergraduate Admission 4

academic success and on the cultural, racial and ethnic mix of students on campus cannot be
reasonably evaluated at this time and should be monitored in future years. Nevertheless, the
longstanding success of programs such as the Educational Opportunity Fund (EOF) program,
which long has used a version of qualitative review in some of its admissions decisions, suggests
that, at least with adequate and appropriate academic support for students (as discussed in more
detail below), there may be the possibility of greater flexibility in the minimum index number
used to admit incoming students without compromising the quality and effectiveness of the
educational program.

2.3 Transfer Students

Transfer students are a significant proportion of undergraduate students on campus. The total
number of applications by transfers rose from 2,423 in 1999 to 3,089 in 2003, while the percent
admitted declined from 47 to 31%. Since 1999, more than 400 new transfer students have
enrolled each year, and reached a peak of 573 students in 2002. Transfer students compare well
with other students in terms of retention and graduation rates. For example, for the cohorts of
full-time transfer students who entered NCAS between 1995 and 1999, 4-year graduation rates
ranged from 51 to 56%, comparable to 6-year graduation rates for students who entered NCAS
as freshmen. Furthermore, graduation rates for African-American and Hispanic transfer students
were somewhat lower than average, but comparable to 6-year graduation rates for similar
minority students who entered as freshmen. The study group did not have enough time or data to
pursue all of the many issues related to transfer students, although it does appear that the transfer
system is a major pipeline to campus for traditional minorities, and this pipeline may need to be
strengthened. In 2003, 26% of newly enrolled transfer students were African-American, 4%
were Puerto Rican and 13 percent were non-Puerto Rican Hispanic. The study group noted with
concern the lack of strong, established and on-going institutional ties (such as minority student
recruiting, expedited transcript evaluation and other transfer programs) between the campus and
our nearest neighbor, Essex County College. Further, there does not seem to be support for the
unique needs of transfer students once they reach campus.

2.4 Retention and Graduation Rates

Overall retention and graduation rates for the campus compare favorably with other urban
universities nationally. For example, 54% of Rutgers-Newark students who entered as freshmen
in 1995 graduated within 6 years, compared with just 41% at Wayne State University, 45% at
Temple University and 47% at George Mason University. Nevertheless, differences in retention
and graduation rates for major racial and ethnic groups on campus were observed, with African-
Americans and Hispanics below the overall campus averages and Whites and Asians above.

Among all regularly-admitted, full-time first-year NCAS students who entered between 1995 and
2000, three-year retention rates fluctuated between 67% and 73% for white students, between
66% and 78% for Asian students, between 61% and 77% for African-American students, and
between 61% and 69% for Hispanic students. For all regularly-admitted NCAS students who
entered between 1995 and 1997, the percentage who graduated within 6 years ranged from 52 to
57%. Among these same cohorts, 6-year graduation rates ranged from 52% to 59% for white
students, from 52% to 63% for Asian students, from 47% to 49% percent for African-American
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students and from 47% to 59% for all Hispanic students. Lack of adequate on-going academic
support (including advising, mentoring and monitoring of student progress) seems to be one
important factor in understanding retention and graduation rates in general and the lower
retention and graduation rates of minority students in particular. Improvements in student
academic support could likely have a positive impact on the overall retention and graduation
rates for the campus. (See Data Appendix Tables E, F, G & H)

3 IMPORTANCE OF ADVISING, FINANCIAL AID AND OTHER ACADEMIC
SUPPORT SERVICES

The study group learned that there are growing campus concerns regarding the resources
available to students for advisement and student services and that any increases in admissions
through a greater reliance on qualitative review would likely require substantial increases in
resources required for an expansion and improvement in these kinds of services. The study
group examined the Honors College and the EOF Program as models for special services, and
studied the challenges involved with operating effective developmental education programs. The
group also briefly considered the significance of financial aid issues as they relate to admissions
and retention.

3.1 Honors College and EQF

Both the Honors College which attracts high-achieving students and the EOF programs in NCAS
and Nursing which attract economically-disadvantaged students who show academic promise are
model programs of student success. Separate data for Honors College students were not
examined by the study group, but anecdotal evidence suggests these students are retained and
graduate at much higher rates than the overall campus rates. Among EOF students, one, two and
three-year retention rates of those who entered in 1999 or 2000 are higher than those of
regularly-admitted students. (It should be noted, however, that 6-year graduation rates of NCAS
EOF students are still lower than those of regularly-admitted students.) The study group noted
that both the Honors College and the EOF programs are also model programs of high levels of
student advising and support. For example, the EOF programs require student participation in a
summer program, provide ongoing academic counseling support, and administer academic
support courses for selected regular course offerings. Unfortunately, few comparable
academically-oriented programs or services are available for the majority of students on our
campus. Some of this may be due to the gap between the expectations of our research-oriented
faculty (who may perceive that they are not rewarded for doing a significant amount of
undergraduate advising) and the needs of the current campus student population. Some of this
may also be due to severe resource constraints, particularly in the Dean of Students Office.

3.2 Developmental Courses

The study group noted with particular concern the difficulty experienced by many students who
are placed in developmental courses. Currently, about one of every four entering students takes
at least one developmental course offered by the Department of Urban Education (formerly the
Department of Academic Foundations) in either mathematics (003:101 and/or 003:102) or
English (003:142,143).






